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ABSTRACT 
Parent and Adol escent Education in Relation to 
Adolescent Sexual Attitudes and Behavior 
by 
Karen R. Sneesby, Master of Science 
Utah State University, 1986 
Major Professor : Dr. Brent C. Miller 
Department: Family and Human Development 
The purpose of this study was to determine 
relationships between several educational variables and 
adolescents' sexual attitudes and behavior. The sample 
consisted of high school students who were enrolled in 
vii 
health, family living, and home economics classes in Salt 
Lake City, Utah, and Albuquerque, New Mexico. Pretest and 
posttest surveys were given to these students to evaluate 
the effectiveness of a prevention program which addressed 
teen attitudes and behaviors in the areas of peers, 
families, and morality . The pretest and posttest surveys 
contained items that specifi c ally measured family 
background, school achievement, and sexual attitudes and 
behaviors. Data collected for these particular items were 
used in the analyses for this report. It was concluded 
that parental educational background was positively related 
to adolescents' educational aspirations and performance, 
and these educational variables were inversely related to 
adolescents' premarital sexual attitudes and behaviors. 
( 112 pages ) 
CHAPTER I 
INTRODUCTION 
Statement of Problem add Rationale 
Because of the large number of teenagers engaging in 
premarital sex and the increased number of teenage 
pregnancies ( Baldwin , 1983 ) , increasing attention has been 
give n to the major risk factors in adolescent pregnancy, 
specifically adoles c ents engaging in sexual intercourse 
without using effective contraception ( Jorgensen & 
Alexander , 1983 ). Studying the antecedents of sexual 
intercourse experience is one way of attempting to bette r 
understand the problem of adolescent pregnancy. 
Some researchers have explored academic achievement in 
terms of distribution of pregnancies by school grade and 
age ( Hansen , Stroh, & Whitaker, 1978), educational 
c haracteristics of pregnant adolescents ( Briley, Taylor, & 
Collins, 1980), and grade point average of teenagers who 
engage in sexual activity ( Jessor & Jessor, 1975 ) . There 
is considerable eviden ce that adolescent pregnancy is a 
major reason for dropping out of school. 
Mott and Marsiglio ( 1985 ) fou nd that teenage women who 
had a child while in high school or within a few months 
after leaving school were far less likely to have graduated 
from high school ( with either a regular diploma or GED 
certificate ) than women who postponed childbearing until 
their twenties . Card and Wise ( 1978 ) concluded that 
teenage parents are much more likely to have their 
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education truncated than their contemporaries, resulting in 
higher likelihood of low-prestige jobs in general , lower 
income, and greater job dissatisfac tion for teenage 
mothers. 
In other words, adolescent pregnancy and childbearing 
clearly affect educational attainment . However, school 
achievement and its possible antecedent relationship to 
sexual attitudes and behavior appears to have been 
infrequently explored . The relationships between school 
achievement and adolescent sexual behavior are not clearly 
understood . 
Jessor and Jessor ( 1975 ) used the social psychology of 
problem behavior as the theoretical framework for their 
research . They related personality, social, and behavioral 
attributes as precursors for a proneness to the transition 
from virginity to non-virginity. They reported that the 
transition to non-virginity was a result of "transition-
proneness" ( p.474) much the same as the occurrence of other 
deviant behaviors which have antecedent personality, 
social, and behavioral attributes . In the interaction of 
personality, perceived environment, and behavior systems, 
they included high academic achievement as one of the 
behaviors less likely to be found among those who became 
sexually active . 
Although Davies and Kandel ( 1981 ) made no reference to 
sexual behavior, they demonstrated that parents' 
educational achievement and aspirations exerted a strong 
positive influence on adolescents' educational plans . 
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Using Jessor and Jessor's model of "transition-
proneness· and Davies and Kandel ' s findings as background, 
the present study further assessed how parental educational 
background was related to adolescent educational plans and 
performance, and how these educational variables were 
related to adolescents' premarital sexual attitudes and 
sexual behavior. 
An overview of the major concepts can be rrpresented 
in Figure 1 . 
Definitions 
The two dependent variables in this study were sexual 
attitudes and behavior. Sexual attitudes refer to the 
r e spondent's opinions about the rightness-wrongness of 
teenagers having full sexual relations ( i . e . sexual 
intercourse ) prior to marriage . Sexual behavior refers to 
whether or not the respondent has engaged in sexual 
intercourse him or herself. 
The main independent variables were parents' 
educational attainment , adolescent plans for future 
schooling, and school grades. Parents' educational 
attainment simply referred to the highest grade of 
education each parent completed. Adolescents' plans for 
future s c hooling is somewhat similar to education 
aspirations but slightly more specific; aspirations are 
what a person would like to do, plans are what they 
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/Adol e s c ent s Future\ 
Plans 
+ \ 
Parents' Adolescent's 
Educational Sexual 
Attainment ~ Permissiveness I 
/ Adolescent's Academic I 
Performance 
Figure l. Major concepts relating educational variables 
and sexual permissiveness . 
actually anticipate doing. School grades are the primar y 
indicator of how well students are doing in their 
educational experien ce. 
Objectives 
The general objective of this study was to determine 
relationships between several educational variables and 
adolescents' sexual attitudes and behavior. 
Specifically, the research objectives of this study 
were to: 
1 . Examine the relationships between parents' 
educational attainment, adolescents' plans 
for future schooling, and the school 
achievement (g rades ) of these adolescents. 
2. Determine if there were significant 
relationships between these educational 
variables and adolescent sexual attitudes. 
3. Determine if these education variables were 
significantly related to adolescent sexual 
intercourse experien ce. 
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CHAPTER II 
REVIEW OF LITERATURE 
School achievement and its possible antecedent 
relationship to sexual attitudes have been infrequently 
explored and literature has not shown clearly significant 
relationships between school achievement and adolescent 
sexual behavior. Some studies have, however, demonstrated 
the impact of early childbearing on education completion 
and its subsequent consequences. Some literature shows 
relationships between parents' educational attainment and 
that of their children, while other research demonstrates 
relationships between adolescents' educational plans and 
their sexual behavior. 
The impact of early childbearing on teens' personal 
and professional lives was documented by Card and Wise 
( 1978 ) in their longitudinal analysis of Project TALENT 
data. This study used a nationwide random sample of 
375,000 American students representing 1,225 junior and 
senior high schools, including those attending grades 9, 
10, 11 and 12 in the spring of 1960. Initial testing and 
follow-up studies conducted one, five and eleven years 
after participants' expected date of graduation from high 
school were conducted to analyze both the long-term and 
short-term impact that adolescent childbearing had on the 
parents' future educational, occupational, marital and 
childbearing lives. The data showed that teen mothers and 
fathers did not complete as many years of schooling as 
6 
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their contemporaries . Teenage mothers, in particular, had 
much lower educational attainment than classmates who were 
not parents in their teen years. Interruption in education 
resulted in adolescent parents, particularly mothers, 
occupying jobs of lower prestige . At five and eleven years 
after high school, the income of teenage mothers was 
significantly lower than that of their classmates. 
Although the difference in income between the adolescent 
fathers and their classmates was not significant by eleven 
years after high school, it was expected that investments 
in education would allow the classmates' income to surpass 
that of the teenage fathers . 
Marital differences were also found, with a higher 
proportion of teenage parents being separated or divorced. 
Adolescent parents also expected to have more children than 
they wanted, while their classmates expected to have the 
number of children they preferred . 
Card and Wise ( 1978 ) concluded that early childbearing 
truncates the number of years that would otherwise be spent 
in school, which in turn determines job prestige and 
income. Teen childbearing results in what might be 
considered the "normal" route to adult achievement being 
disrupted by early parenthood. 
In a longitudinal survey conducted initially in 1979 
and then yearly until 1983, Mott and Marsiglio (1985) found 
that teenage women who had a child while in high school or 
within a few months after leaving school were far less 
likely to have graduate d from high school (with either a 
regular diploma or GED) than women who had postponed 
childbearing until their twenties. They also found some 
race differences, with Hispanic women less likely than 
Black or white women to have completed high school . Black 
women were about as likely as comparable whites in early 
childbearing groups to have completed high school . 
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Nye and Lamberts (1980) cite a 1976 study by 
Furstenberg that found a high school completion rate of the 
sample of 400 pregnant girls to be about half that of girls 
who graduated before becoming pregnant. They also 
attributed the lack of training and experience needed to 
obtain steady employment and the resulting small income 
earning power to interruption in the teen mother's 
education. Robbins, Kaplan, and Martin (1985) also 
associated early parenthood with lower educational and 
occupational attainment. 
These studies demonstrate how adolescent pregnancy and 
childbearing affect educational attainment, specifically by 
interruption or termination of formal education. Another 
way to better understand the problem of adolescent 
pregnancy is to study the antecedents of sexual intercourse 
experiences. This study conceptualizes school background 
and experiences as antecedents of adolescent sexual 
behavior. 
Davies and Kandel ( 1981) demonstrated that parents' 
educational achievement and aspirations exerted a strong 
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positive influence on adolescents ' educational plans . 
Their study investigated the interpersonal influences of 
parents and peers on adolescents' educational aspirations . 
Previous studies had investigated interpersonal influences, 
but had not looked at peer and parent influence separately 
as well as considering parental influences based on self-
reports rather than adolescents' perceptions . 
Their analyses were based on convenience relational 
samples (N = 762) of matched adolescent-parent-best school 
friend triads. Variables included in the correlation 
matrices were father's education, mother's education, 
father's occupation, adolescent's grade point average, 
adolescent's perception of parents' aspirations, and 
adolescent's educational aspirations. 
These researchers concluded that parents were stronger 
influences than best friends in determining adolescents' 
educational aspirations. They found that parental 
influence, specifically the parents' educational aspiration 
for their children, directly affected the level of the 
adolescent child's own aspirations. 
In studying educational characteristics in a sample of 
primarily Mexican-American and Black (38% and 58% 
respectively) pregnant adolescents , Briley et.al. (1980) 
referred only to percentages of adolescents' parents who 
completed high school and those who did not complete, and 
comparisons to parents of non-pregnant controls were made. 
They found significant differences between pregnant 
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adolescents' mothers and fathers who had completed less 
than 8 years of school and those parents who had completed 
9-11 years of school. In comparisons of non-pregnant 
adolescents with pregnant adolescents, there was a higher 
percentage of non-pregnant adolescents whose parents 
completed less than 8 years of school; however, there was a 
higher percentage of pregnant adolescents in the group 
whose parents had completed high school. Their small 
sample (target population, n = 24; control population, n = 
24) consisting mostly of minority subjects, was very 
limited in their educational attainment, with only one 
third of the parents completing high school. 
Other researchers have explored academic achievement 
in relation to sexual behavior of adolescents. Robbins 
et.al. (1985) cited Seeman (1975) regarding alienation 
theory, which emphasizes that the feeling of powerlessness 
may be a realistic response to social experiences and 
opportunities. This sense of powerlessness was further 
related to increased pregnancy risk because social class 
position and school experiences of more disadvantaged 
adolescents help to incite the feeling that they have less 
to lose by early parenthood. More caution to prevent 
pregnancy might be exercised by an adolescent whose social 
class position and school experiences are more conducive to 
completing college. Robbins et.al. (1985) also cited a 
study by Furstenberg ( 1976) which found unwed mothers more 
likely to be a grade behind in school. 
The actual findings of Robbins et.al. ( 1985) did not 
support assumptions that feelings of self-esteem and 
fatalism, which tend to be culturally ascribed to the 
disadvantaged, cause a higher rate of unplanned 
pregnancies. They did find, however, that the seventh 
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grade boys and girls in their sample who were most at risk 
for unplanned , out-of-wedlock pregnancies, were 
distinguished by lower parental socioeconomic status, 
difficulty with school, and popularity. 
Hansen et . al. (1978) addressed academic achievement in 
terms of distribution of pregnancies by school grade and 
ages. They used the highest grade completed in relation to 
ages as the indicator for school achievement , using all 
recorded teenage pregnancies in New York State, excluding 
New York City, for their data source . They found the 
relationship between school achievement and pregnancy risk 
to differ according to age and race. Pregnancies were more 
frequent for white girls ages 12 and 13 years who were 
ahead or behind in school than for normal achievers in that 
age group. However, in the non-white sample, excessive 
pregnancies in that age group occurred in those who were 
ahead for their age. At ages 14 and 15 years, they found 
pregnancies to be most frequent among whites in above 
average grades, and non-whites in the below average grades. 
Among teens ages 16 and 17 years, excessive pregnancies 
were shown only in those with below average school 
attainment in both racial groups . These researchers felt 
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the unexpected high rate of pregnancy among teenagers with 
above average school achievement might be a reflection of 
psychological and maturational factors. 
Sorensen (1973) analyzed differences between the 
sexually inexperienced, sexual beginners, sexual 
monogamists, and sexual adventurers (one who seeks many 
sexual partners with no interest in a monogamist 
relationship) on several background variables, including 
school grades. He reported that of the sexually 
inexperienced, 97% reported that they were currently in 
school, compared to 96% of sexually adventurers who 
reported they were currently in school. Twenty percent 
more of the sexually inexperienced reported that they 
received superior grades than the average adolescent. Of 
all the sexual behavior groups, sexual adventurers' grades 
averaged less than any group. 
There appears to be some relationship between efforts 
to prevent pregnancy and adolescents who have higher 
educational aspirations. Furstenberg, Shea, Allison, 
Herceg-Baron and Webb (1983) utilized a family planning 
clinic for a sample of 445 adolescents under 18 years of 
age when the initial interview was held. The same clients 
were interviewed subsequently six and fifteen months later. 
They found a weak positive relationship between consistent 
contraception use and adolescents whose parents had higher 
levels of education, who were college bound, and had above 
average grades. 
Jessor and Jess or ( 1975 ) , using both cross-sectional 
and longitudinal designs, examined the transition from 
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virginity to non-virginity. Using the social psychology of 
problem behavior as the theoretical framework of their 
research, they related personality, social, and behavioral 
attributes as precursors for a proneness to the transition 
from virginity to non-virginity . This study measured 
variables within the personality system, the perceived 
environment system, and the behavior system which were 
related to school achievement. These variables included 
value on achievement, value on independence, independence-
achievement disjunction, and grade point average . The 
authors found non-virgins to place a lower value on 
achievement an~ had lower expectations for achievement than 
the virgins in their sample of 432 high school and 205 
college students. Non-virgins also valued independence 
more highly and had higher expectations for independence . 
In the interaction of personality, perceived environment, 
and behavior systems, they included high academic 
achievement as one of the behaviors less likely to be found 
among those who become sexually active. 
Review of the literature summarized in Table 1 reveals 
that the impact of early childbearing upon the educational 
process is clear in terms of personal, professional and 
economic consequences. Researchers have shown some 
relationships between parents' educational achievement and 
aspirations and their adolescent children's educational 
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Table 1 
Key Studies Linking Educational Variables with Sexual 
Attitudes and/or Behavior 
Author/ 
Year 
Card & 
Wise 
(1978) 
Mott & 
Marsig-
lio 
(1985) 
Davies 
Kandel 
(1981) 
& 
Sample 
375,000 
nationwide 
random 
sample 
4,696 
women aged 
20-26 in 
1983 from 
National 
Longitu-
dinal Sur -
vey of Work 
Experience 
of Youth 
Data Set 
762 matched 
adolescent-
parent-best 
friend 
triad 
Educational 
Variables 
Adolescent's 
educational 
attainment 
Adolescent's 
educational 
attainment 
Parents' edu-
cational 
achievement 
Adolescents' 
future educa-
tional plans 
Findings Relating 
Educational Vari-
ables and Sexual 
Permissiveness 
Early childbearing 
shortens the 
number of years 
that would other-
wise be spent in 
school, which in 
turn determines 
job prestige and 
income 
Teenage women who 
had a child while 
in high school or 
within a few 
months of leaving 
school were less 
likely to graduate 
from high school 
Parents' educa-
tional achievement 
and aspirations 
exerted a strong 
positive influence 
on adolescents' 
educational plans 
table continues 
Author / 
Year 
Hansen, 
Stroh & 
Whitaker 
(1978) 
Jessor & 
Jessor 
( 1975 ) 
Sample Educational 
Variables 
All record- School 
ed teenage achievement 
pregnancies 
in New York 
State, ex-
cluding N.Y. 
City, 1971-
1974, and 
total school 
population, 
1970 census, 
in same area 
432 high Academic 
school stu- achievement 
dents 205 
college 
students 
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Findings Relating 
Educational Vari -
ables and Sexual 
Permissiveness 
White girls in 
sample--pregnancy 
more frequent for 
girls aged 12 and 
13 who were ahead 
or behind in 
school. At ages 
14 and 15, preg-
nancy most fre-
quent in above 
average grades. 
~on-white girls in 
sample--pregnancy 
more frequent for 
12 and 13 year 
olds who were 
ahead for their 
age. At ages 14 
and 15, pregnancy 
more frequent in 
below average 
grades 
High academic 
achievement 
included as one of 
the behaviors less 
likely to be found 
among those who 
become sexually 
active 
16 
plans. Some relationships have been found between sexual 
behavior and school achievement for adolescents. 
What is not clear is the r e lationship between parental 
and adolescent education and adolescent's premarital sexual 
attitudes and behavior . This study was an attempt to 
assess how parents' educational background was related to 
adolescents' educational plans and performance , and how 
these educational variables were related to adolescents' 
premarital sexual attitudes and premarital sexual behavior. 
Hypotheses 
CHAPTER III 
METHOD 
Based on the review of the literature and on the 
theoretical expectations, the following hypotheses were 
tested : 
1. Mother's educational attainment is positively 
related to adolescents' educational plans. 
2. Father's educational attainment is positively 
related to adolescents' educational plans. 
3 . Mother's educational attainment is positively 
related to the importance of adolescents getting good 
grades . 
4. Father's educational attainment is positively 
related to the importan c e of adolescents getting good 
grades . 
5. Mother's educational attainment is positively 
related to adolescents' school grades. 
6. Father's educational attainment is positively 
related to adolescents' school grades. 
7. Adolescent's future educational plans are 
inversely related to permissiveness of premarital sexual 
attitudes. 
B. Adolescent's future educational plans are 
positively related to school grades. 
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9. Adolescent's future educational plans are 
inversely related to premarital sexual intercourse. 
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10. Importance to parents that adolescents get good 
grades is positively related to adolescent's school grades. 
11. Importance to parents that adolescents get good 
grades is inversely related to adolescent's permissiveness 
of premarital sexual attitudes. 
12. Importance to parents that adolescents get good 
grades is inversely related to adolescent's premarital 
sexual intercourse. 
13. Adolescent's school grades are inversely related 
to permissiveness of premarital sexual attitudes. 
14. Adolescent ' s school grades are inversely related 
to premarital sexual intercourse . 
Diagrammatically, the hypotheses can be shown as in 
Figure 2. 
Sample 
The data were collected in 1983 as part of a Western 
States demonstration eva luation (Olson, Wallace, & Miller, 
1984 ) . The initial sample (n=836) consisted of high s choo l 
students who were enrolled in health, family living, and 
home economics classes in Salt Lake City, Utah and 
Albuquerque, New Mexico. These students were given, in 
clas s, pretest and post test surveys to evaluate the 
effectiveness of a prevention program which addressed teen 
attitudes and behaviors in the areas of peers, families, 
and morality. The pretest and post test surveys contained 
Figure 2. Hypothesiz ed relationships between educational 
variables and adolescent sexual attitudes and behavior. 
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items that specifically measur e d family background , school 
achievement, and sex ual attitudes and behavior ( these 
specific items are listed in the Appendices ). 
A total of 1160 students c ompleted usable pretest 
questionnaires and 8 3 6 completed usable post test 
questionnaires. The 324 students who took the pretest but 
did not complete the posttest had either moved or were not 
administered the test because teachers were not able or 
willing to administer the post test during their hurried 
end-of-year schedule . Twenty-six of, the students were 
excluded because they either were or had been married. The 
group of never married students ( n=810 ) who completed both 
the pretest and the post test surveys are the focus of all 
the remaining analyses included in this report . 
Procedures 
The teenagers who were surveyed were high school 
students in the Salt Lake and Jordan Districts in Utah, and 
in the Albuquerque Public Schools in New Mexico . Approvals 
were obtained and ne cessary arrangements were made with the 
district administrators, principals, and eventually the 
teachers of the health, family living, or home economics 
cl asses. Teachers were asked to send permission letters to 
the parents and to see that they were returned before 
surveys were administered . Parents were informed and gave 
consent for their child to be involved in the project and 
to fill out the surveys to evaluate it. 
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The cover page of the pretest was marked with a unique 
identification number for each student , and the same 
identification number was printed on the first page of the 
questionnaire itself. Students were asked to write their 
name, parents' names, address, and telephone number and 
then to detach the cover page which was then gathered up. 
Pairing up identification numbers on the cover pages and 
questionnaires later made it possible to give a numbered 
post test to each student with the correct identification 
number. 
Measurement 
The student pretest questionnaire was divided into six 
sections (see Appendix 1) . The first section obtained 
general background information such as sex, race, age, 
grade, parents' educ ation, and plans for future schooling. 
Section two made inquiries regarding peers, friends, dating 
behaviors, and school performance . Section three asked 
about the students' current family structure and 
characteristics, section four about family relations, 
section five about parent - teen communication, and sec tion 
six about locus of control and self-esteem. 
In addition to the demographic and background 
variables, the survey items that were of most interest in 
the present study included educational and sexual behavior 
questions . 
The educational questions specifically addressed plans 
for future schooling, parents' educational attainment , self 
report of school grades, whether in the same grade as age 
mates, how well school has met personal and socia l needs, 
and the importance of good grades to parents. 
The dependent variables in the study were sexual 
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attitudes and behavior. Sexual attitudes were measured by 
asking "What is your attitude about teenagers having full 
sexual relations (sexual intercourse) before marriage? Do 
you think it is : 1) always wrong 2) usually wrong 3 ) 
neither right not wrong 4) usually all right 5) always 
all right." Sexual intercourse behavior was assessed by 
asking if the respondent has "refrained from having full 
sexual relations (sexual intercourse)?" Answers were coded 
as virgins (never had intercoursp.) - I, and non-virgins 
( had sexual intercourse) = 2. 
Survey data is sometimes questioned as to its 
reliability and validity since it is subjective data 
provided by the respondent. Due to the nature of the 
information sought, surveys in which the subject can remain 
anonymous appear to be the most likely way to get accurate 
information about personal topics. The respondent may, for 
some reason, answer inaccurately, but is more likely to be 
truthful when anonymity or confidentiality is promised. 
Validity of the responses, especially those dealing 
with sexual behavior, might be addressed in several ways. 
Traditionally, content, criterion-related, and construct 
validity have been thought to be important. There is, 
however, no readily measurable external criterion by which 
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criterion-related validity could be assessed, and content 
validity was not considered in selecting the survey items. 
Construc t validity can be demonstrated by showing that the 
measure in question relates to other variables in 
theoretically expected ways. Construct validity of the sex 
behavior question would be strengthened by demonstrating 
that it showed expected differences between males and 
females, between those of different religions, and between 
those who attended church more or less often. In the 
present data, a higher percentage of sexual intercourse 
experience was reported by males than females ( 33% to 30%), 
by Protestants (66%) than by Catholics ( 48%) and Mormons 
( 17%) (Miller, McCoy, Olson 8. Wallace, 1986) . Large 
differ e nces in sexual experience would also theoretically 
be expected, and were evident, between those who attended 
church once a week or more (2 0% ) as compared to those who 
never attended ( 55% ). Thus, construct validity of the sex 
behavior responses is strengthened in that it shows 
relationships to other variables that are theoretically 
consistent. 
Reliability of measurement is problematic for the 
variables used in this analysis because each variable was 
operationalized by a single item. Some of the concepts, 
such as gender and grades, are likely to be measured with 
relatively little error, but there is no way of estimating 
reliability without being able to compare agreement between 
two or more sets of scores . 
Plan of Analysis 
In order to meet the research objectives and answer 
the research questions it was necessary to execute the 
following steps . 
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1. From the complete 1983 data set, a subfile of the 
16 variables selected for the present analysis was 
created ( see Table 2 ) . 
2. Each variable was checked for missing values and 
excluded when necessary with the MISSING VALUES 
command. 
3. A SELECT IF statement was written to exclude 
married respondents from all analyses. 
4. FREQUENCY was run on all variables to confirm that 
all values of each variable were within the valid 
range . 
5. Variables were recoded as necessary. 
6. Sexual behavior ( virgins / non-virgins ) was 
crosstabulated with all demographic and 
educational variables and chi-square tests were 
computed for significant relationships . 
7 . BREAKDOWN was run to c alculate mean sexual 
attitude s c ores for all demographic and 
educational variables, and F tests for statistical 
significance were computed. 
8. PEARSON CORR was computed for males, females, and 
both between all eight independent variables and 
both dependent variables . 
Ta ble 2. 
Variables to be Used in Analys i s 
Independent Variables 
Father's Educational Attainment 
Mother's Educational Attainment 
Adolescent's Plans for Futu r e 
Schooling 
Adolescent ' s School Grades 
Grades Reflect Ability 
Ahead or Behind in Sc hool 
School ~et Needs 
Grades Important to Parents 
Dependent Variables 
Teen's Sexual Attitudes 
Teen ' s Sexual Behavi o r 
Control Variables 
Gender 
Ra c e 
Age 
Sc hool Grade 
Marital Status 
Who Respondent Lives With 
Variable 
Label 
DADED 
MOMED 
FPLANS 
GRADES 
GRADEREF 
SAMEGRAD 
SCHNEEDS 
GRADE IMP 
TSEXATT 
TFULLSEX 
SEX 
RACE 
AGE 
GRADE 
MSTATUS 
LIVEWITH 
2 5 
Range of 
Values 
(1 - 6 ) 
( 1-6 ) 
(1 -6 ) 
( 1-5 ) 
( 1-3) 
( 1-3) 
(1 -3 ) 
( 1-4 ) 
(1-5 ) 
( 1,2 ) 
(1, 2 ) 
( 1-6 ) 
( 14- 19 ) 
( 1-5 ) 
( 1- 5 ) 
( 1,2 ) 
9. For males, females, and both, REGRESSION 
( stepwise ) was done of all eight independent 
variables with TSEXATT ( entering DADED and MOMED 
first, then other six ) . 
10. For males , females, and both, REGRESSION 
(stepwise ) was done of all eight independent 
variables with TFULLSEX, and attitudes as an 
independent variable predictor included. 
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11. The results were fit to a theoretical model of how 
the educational variables interrelated to affect 
adolescent sexual attitudes and behavior . 
CHAPTER IV 
RESULTS AND DISCUSSION 
The first ( univariate ) analyses to be presented 
describe the sample characteristics and how each of the 
variables was distributed in the sample . The second 
section of this chapter presents the results of the 
bivariate relationships that were hypothesized to exist. 
In the final multivariate analyses section, each 
educational independent variable effect on adolescent 
sexual attitudes and behavior are presented net of, or 
controlling for, various demographic variables . 
Univariate Analysis 
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From the complete 1983 data set, a subfile was c reated 
for the 16 variables selec ted for the present analysis . 
Only those who were never married were included, reducing 
sample size from 836 to 810. Frequency tables were then 
run on each variable to co nfirm that all values were within 
the valid range. Table 3 shows that about two-thirds of 
the never married sample ( n = 810) was female (66%). White 
students made up over three quarters of the sample by race 
( 78% ) . The low numbers of Blacks, Hispanics, Orientals, 
Native American, and IIOthers" resulted in race variables 
being recoded to White (78%) and Non-White ( 22% ) for the 
remainder of the analyses . 
The mean age was 16.4 years, with over 95% being 15 -1 8 
years old and in grades ten, eleven, and twelve. There 
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Table 3. 
Descriptive Data on All Variables Used in the Analysis 
N % VALID % x S.D. 
- ----------------------------------------------------------
Sex 
Males 278 34.3 34.3 
Females 531 65.6 65.6 
Missing 1 0.1 
Total 810 100 . 0 
Race 
White 636 78 . 5 79.0 
Black 10 1.2 1.2 
Hispanic 117 14.4 14.5 
Oriental 6 0.7 0.7 
Native American 13 1.6 1.6 
Other 23 2.8 2 . 9 
Missing 5 0.6 
Total 810 100.0 
~ 16 . 4 1. 04 
14 19 2.3 2.3 
15 118 14 . 6 14.6 
16 322 39 . 8 39.8 
17 200 24.7 24.7 
18 143 17.7 17.7 
19 8 1.0 1.0 
Missing 0 0 
Total 810 100.0 
table continues 
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N VALID % x S . D. 
---- - ------------------- - ------------------ - -- - ------- - - - --
Grade in School 
9 40 4 . 9 5 . 0 
10 344 42.5 42.6 
11 151 18.6 18 . 7 
12 272 33 . 6 33.7 
Missing 3 0 . 4 
Total 810 100 . 0 
Who Living With 
Single Parent 259 32.0 32 . 0 
or 
Other Than Parent 
Both Parents 551 68 . 0 68 . 0 
Missing 0 0 . 0 
Total 810 100.0 
Marital Status 
Never Married 810 100.0 100.0 
Missing 0 0 . 0 
Total 810 100.0 
Father's Educa- 3.19 1. 68 
tional Attainment 
< High School 108 13 . 3 15.6 
H. S . Grad . 237 29 . 3 34.1 
Trade / Voc. 55 6 . 8 7.9 
College 70 8.6 10.1 
College Grad. 154 19 . 0 22 . 2 
Grad ./Prof . 
Training 70 8.6 10.1 
Missing 116 14 . 3 
Total 810 100.0 
table continues 
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N % VALID % x S.D . 
--------------------------------------- - -------------------
Mother's Educa- 2.82 1. 48 
tional Attainment 
< High School 105 13.0 14.2 
H. S. Grad. 345 42.6 46 . 8 
Trade / Voe. 42 5.2 5 . 7 
College 106 13 .1 14 . 4 
College Grad. 96 11 . 9 13.0 
Grad. / Prof . 
Training 43 5.3 5.8 
Missing 73 9.0 
Total 810 100.0 
Future Plans 4.10 1. 49 
Not Grad. . 1 .1 
Grad. / H.S. 156 19 .3 20 . 7 
Trade/Voe . 126 15.6 16 . 7 
College 112 13.8 14.9 
Grad ./College 23 3 28.8 30.9 
Grad. / Prof . 
Training 88 10.9 11. 7 
Don't Know 37 4 . 6 4.9 
Missing 57 7 . 0 
Total 810 100 . 0 
Self-Descri~tion 
of Grades 2 . 24 .80 
A Student 133 16.4 16.7 
B Student 381 47.0 47.8 
C Student 247 30.5 31.0 
D Student 28 3.5 3 . 5 
Failing 8 1.0 1.0 
Missing 13 1.6 
Total 810 100 . 0 
table continues 
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N % VALID % x S.D. 
- ----------------------------------------------------------
Grades Reflect 
Abilitl? 1. BO .598 
Not Well 237 29.3 29.6 
Pretty Well 485 59.9 60.5 
Very Well 80 9.9 10.0 
Missing 8 1.0 
Total 810 100.0 
In Same Grade 
as Others 
Same Grade 687 84.8 85 . 0 
Ahead 55 6.B 6.B 
Behind 66 8.1 8 . 2 
Missing 2 0.2 
Total 810 100.0 
Has School Met 
PersonalLSocial 
Needs? 2.13 .567 
Not Well 84 10.4 10.4 
Pretty Well 535 66.0 66.2 
Very Well 189 23.3 23.4 
Missing 2 0.2 
Total 810 100 . 0 
ImEortance of 
Grades to Parents 3.22 .779 
Not Important 13 1.6 1.6 
Somewhat 
Important 135 16 .7 16.7 
Quite 
Important 3 15 38 . 9 39.0 
Very Important 345 42.6 42.7 
Missing 2 0.2 
Total 810 100 :0 
table continues 
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N % VALID % x S. D. 
Teents Sexual 
Behavior 
Not had 
Intercourse 503 62.1 68 . 7 
Have had 
Intercourse 229 28.3 31. 3 
Missing 78 9.7 
Total 810 100 . 0 
Teen's Attitudes 
Toward Premarital 
Sex 2.24 1. 13 
Always Wrong 292 36 .0 38.0 
Usually Wrong 110 13.6 14.3 
Neither 275 34.0 35.8 
Usually Right 72 8.9 9 .4 
Always Right 20 2.5 2.6 
Missing 41 5.1 
Total 810 100 .0 
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were relatively low numbers of 14 year olds ( 2% ) and 19 
year olds ( 1% ) in the total sample. Approximately two-
thirds ( 68% ) of the students lived with both parents, with 
the remaining one-third living with single parents, 
remarried parents, foster parents, etc. 
Among students who responded about their parents' 
education, approximately 40% of mothers and 50% of fathers 
had gone beyond high school . High School had not been 
completed by 13% of both fathers and mothers, and high 
school was the high,est education completed for more mothers 
( 43% ) than fathers ( 29% ) . 
Students' future plans included 20% planning to 
complete only high school, 16% planning to attend a 
trade / vocational school, 15% planning to attend college, 
and approximately 42% planning to graduate from college or 
go beyond a B.S . degree. 
About two-thirds ( 63% ) of the students described their 
grades as above averag e ( B's or higher ) and felt their 
grades reflected their ability pretty well ( 60% ) . Most of 
the students were in the same grade as ot hers their age 
( 85% ) , felt that school had met their personal/social needs 
well or very well ( 90% ) , and reported that parents thought 
school grades were either quite important ( 39% ) or very 
important ( 42% ) . 
In regard to t e ens' a ttitude toward premarital sex, 
approximately half felt it always ( 38% ) or usually ( 14% ) 
wrong to engage in premarital sexual intercourse c ompared 
34 
to over a third ( 36% ) who were neutral and 11% who felt it 
is usuall y or always all right . Thirty-one per cent of the 
sample who responded had engaged in sexual intercourse and 
69% had abstained from having sexual intercourse. 
Bivariate Analysis for 
Control Variables 
and Sexual Attitudes 
Analysis of variance was done on the dependent 
variable sexual attitudes, broken down by the demographic 
variables by gender, to determine relationships between 
them. The results of th~s~ analyses are found in Table 4. 
In regard to rightness and wrongness of teenagers 
engaging in premarital sexual intercourse, males' and 
females' attitudes were not significantly different . There 
was, however, a highly significant difference between 
Whites a nd Non-Whites , with Non-Whites being more 
permissive in their attitudes, and mean scores of males of 
both races reflectin g slightly more permissiveness than 
females. 
Of some significance was t he difference between ages, 
with 14 year olds having the highest mean score on 
permissiveness, followed by 19 year olds. Caution is 
warranted here, however, because there were relatively few 
14 and 19 year olds . Excluding these two low frequency 
groups, fifteen and seventeen year olds appear to be 
significantly more permissive that the other age groups. 
It should be noted that in only the 15 year old age group 
were females more permissive in their attitude than males . 
Tabl e 4. 
Breakdown of Attitudes Toward Pr e marital Sex 
b y Demographic and Edu c ation Variables and Gende r 
Variable Total 
and 
Gender 
N x F 
35 
p 
---- - ---------------- ----- - ---------------------- - ------ ---
Sex 2. 2 2 . 135 
Males 258 2.3 2 
Females 510 2.20 
Race 13 . 44 .0003 
Whites 608 2 . 17 
Males 225 2 . 25 
Females 383 2 . 12 
Non-Whites 156 2.54 
Males 33 2.81 
Fe males 123 2. 47 
~ 2.15 . 057 
14 17 2.88 
Males 2 3. 00 
Females 15 2 . 86 
15 111 2 . 34 
Males 23 2 . 08 
Females 88 2 . 40 
16 302 2.12 
Males 110 2 . 27 
Females 192 2 . 03 
table continues 
Variable Total 
and 
Gender 
N 
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x F p 
------- ----------------------------------------------------
Age continued 
17 195 2.30 
Males 61 2.54 
Females 134 2 . 20 
18 135 2 .2 4 
Males 57 2 . 26 
Females 78 2.23 
19 8 2. 50 
Males 5 2.60 
Females 3 2.33 
Grade in School 7.95 .0000 
9 35 2.88 
Males 3 3.33 
Females 32 2.84 
10 324 2 . 06 
Males 119 2.24 
Females 205 1. 96 
11 146 2.43 
Males 35 2.22 
Females 111 2 . 50 
12 260 2.25 
Males 100 2.43 
Females 160 2.15 
Who Living With 33. 92 .0000 
Single Parent 
or Other 247 2.58 
Males 81 2.72 
Females 166 2.51 
Both Parents 521 2.08 
Males 177 2 . 14 
Females 344 2.04 
table continues 
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Variable Total 
and N x F p 
Gender 
Father's Educational 
Attainment 6.11 . 0000 
High School 98 2.74 
Males 23 3.13 
Females 75 2 . 62 
H. S. Graduate 228 2.22 
Males 70 2.27 
Females 158 2.20 
Trade / Voc 53 2.11 
Males 22 2.36 
Females 31 1. 93 
Went to College 62 2 . 16 
Males 33 2.30 
Females 29 2.00 
College Graduate 144 1. 95 
Males 55 1. 90 
Females 89 1. 98 
Grad / Prof Training 69 2.17 
Males 19 2 . 21 
Females 50 2.16 
table continues 
Variable Total 
and 
Gender 
Mother's Educational 
Attainment 
High School 
Males 
Females 
H. s. Graduate 
Males 
Females 
Trade / Voc. 
Males 
Females 
Went to College 
Males 
Females 
College Graduate 
Males 
Females 
Grad / Prof Training 
Males 
Females 
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N x F p 
2. 08 . 065 
100 2.40 
31 2.61 
69 2.30 
318 2 . 26 
107 2 . 30 
211 2 . 23 
41 2.31 
14 2.71 
27 2.11 
104 2. 04 
40 1. 77 
64 2.21 
91 1. 96 
33 1. 93 
58 1. 98 
42 2 . 26 
9 2.88 
33 2.09 
table continues 
Variable Total 
and 
Gender 
Future Plans 
Not Graduate 
Males 
Females 
Graduate from 
Males 
Females 
H. S . 
Go to Trade/ Voe . 
Males 
Females 
Go to College 
Males 
Females 
Graduate from College 
Males 
Females 
Grad / Prof Training 
Males 
Females 
Don't Know 
Males 
Females 
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N x F p 
7 . 12 .0000 
1. 00 
0 
1. 00 
144 2.58 
31 2.93 
113 2.48 
121 2.33 
44 2.34 
77 2.32 
105 2.00 
21 2 . 33 
84 1. 92 
220 2.00 
94 1. 94 
126 2.03 
85 2.31 
40 2.42 
45 2.22 
36 2.86 
14 3.14 
22 2.68 
table continues 
Variable Total 
and 
Gender 
Self DescriEtion of 
Grades 
Failing 
Males 
Females 
"DII Student 
Males 
Females 
"C If Student 
Males 
Females 
"B" Student 
Males 
Females 
"At! Student 
Males 
Females 
Grades Reflect Abilitl:C? 
Not Well 
Males 
Females 
Pretty Well 
Males 
Females 
Very Well 
Males 
Females 
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N x F p 
22.11 .0000 
8 3.25 
3 4.33 
5 2 . 60 
27 2.70 
11 3.00 
16 2.50 
233 2.66 
74 2 . 77 
159 2.61 
359 2 .14 
126 2.11 
233 2.16 
129 1. 65 
40 1. 90 
89 1. 53 
11. 55 . 0000 
226 2.49 
96 2.54 
130 2.45 
457 2.19 
135 2.28 
322 2.15 
78 1. 82 
24 1. 75 
54 1. 85 
table continues 
Variable Total 
and 
Gender 
In Same Grade 
Same Grade 
Males 
Females 
Ahead 
Males 
Females 
Behind 
Males 
Females 
Has School Met 
As 
Personal Needs? 
Not Well 
Males 
Females 
Pretty Well 
Males 
Females 
Very Well 
Males 
Females 
Others 
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N x F p 
2.20 . 1107 
651 2 . 20 
215 2.29 
436 2.16 
53 2.41 
24 2 . 25 
29 2.55 
62 2.46 
18 2.83 
44 2.31 
8.28 . 0003 
77 2.50 
35 2.51 
42 2.50 
508 2.30 
177 2.37 
331 2.26 
181 1. 96 
45 2.00 
136 1. 95 
table continues 
Variable Total 
and 
Gender 
Iml10rtance of Grades 
to Parents 
Not Important 
Males 
Females 
Somewhat Important 
Males 
Females 
Quite Important 
Males 
Females 
Very Important 
Males 
Females 
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N x F p 
5.04 .0018 
12 2.66 
6 3.50 
6 1. 83 
128 2.56 
32 2.46 
96 2 . 60 
300 2.19 
99 2.27 
201 2 . 15 
326 2.15 
121 2 . 28 
205 2.07 
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Paralleling the a ge data, ther e was a significant 
differen c e between g rade in s c hool and the degree of 
permissiveness in attitude. Ninth graders (relatively 
small n ) had the highest attitudinal permissiveness mean 
score . Those in grade 11 were more permissive than either 
tenth or twelfth graders . 
There also was a significant difference between those 
living with both parents and those living with step 
parents, single parents, foster parents, etc., in regard to 
degree of permissiveness in attitude. Those living with 
both parents were less permissive than those teenagers 
living in homes headed by single, step, and foster parents. 
Bivariate Analyses for 
Hypotheses Testing 
In examining fathers' education attainment, the 
difference between levels of education completed and 
adolescents' sexual attitudes was highly significant . 
Teenagers whose fathers had less than a high school 
education had the most permissive attitudes toward 
premarital sex. This pattern was repeated in data for 
mothers, but there was not a statistically significant 
difference in sexual attitude permissiveness by mothers' 
educational attainment. Females whose fathers graduated 
from college and whose mothers either went to or graduated 
from college were more permissive than males. 
In regard to future plans, a highly significant 
differen c e was found between the groups' future plans and 
sexual attitudes. The most sexually permissive attitudes 
were found in the group who did not know what they were 
going to do in terms of future education plans. Students 
who had plans to go to college had the lowest mean scores 
in attitudinal permissiveness. 
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A significant difference was found between school 
grades in regard to permissiveness of sexual attitude. 
Those who were failing or "D" students scored higher in 
sexual permissiveness, in contrast to "A" and "B" students, 
who were less permissive in their attitudes toward 
premarital sex for teenagers. 
Generally, students who felt their grades reflected 
their ability very well scored lowest in sexual 
permissiveness, and those who felt grades did not reflect 
their abilities were most permissive in their attitude . 
The difference between males and females on this variable 
was highly signifi c ant, with females who felt their grades 
reflected their abilities very well scoring higher than 
males in permissiveness of attitude. 
There was not a significant difference in the total 
population between those who were either 1) ahead, 2) 
behind, or 3 ) in the same grade as others their age when 
. considering sexual attitude permissiveness scores. Females 
who were ahead of their agemates in school, however, were 
more permissive than males who were ahead in school. 
A significant difference was found between groups' 
responses to how well they felt school had met their 
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personal / social needs . Students who felt school met their 
needs very well had considerably lower scores in terms of 
permissiveness of attitude than those who felt their needs 
had not been met as well . 
Importance of grades to parents was found to have a 
significant relationship to adolescent sexual 
permissiveness. Students who stated that grades were very 
important to their parents had less permissive attitudes 
than students whose parents felt grades were not as 
important. Females whose parents felt grades were only 
somewhat important were more permissive than males in the 
same category. 
Pearson correlation coefficients were also computed 
between educational variables and premarital sexual 
attitudes. These analyses are reported in Table 5 for the 
entire sample and for males and females separately. 
Mothers' and fathers' educational attainment were both 
significantly inversely related to permissiveness of sexual 
attitude for both sons and daughters, as were self 
description of grades, grades reflecting ability, school 
meeting personal/social needs, and importance of grades to 
parents. The correlation between school grades and sexual 
permissiveness ( r = .31) was nearly twice as large as the 
next strongest relationship ( grades accurately reflecting 
of ability, r = . 17 ). 
Table 5. 
Zero Order Pearson Corre lat ions Between Edu ca tional 
Variables and Sexual Permissiveness 
Father's Educational 
Attainment 
Mother's Educational 
Attainment 
Future Plans 
Self Description of 
Grades 
Grades Reflect Ability? 
Has School Met Personal l 
Social Needs? 
Importance of Grades to 
Parents 
* p < .05 
** p '( .01 
*** p '( .001 
Males 
~ 
-. 19** 
( 222 ) 
-.12 * 
( 234 ) 
-.07 
( 244 ) 
- . 32*** 
(2 54 ) 
-.1 7** 
( 255 ) 
- .12* 
( 257 ) 
-.10* 
( 258 ) 
Females 
rln 
-. 14** 
( 432 ) 
-.01* 
( 462 ) 
-.01* 
(4 68 ) 
-.31*** 
( 502 ) 
-.16*** 
( 506) 
-. 14*** 
( 509 ) 
-.13*** 
(5 08 ) 
r l n 
-. 15*** 
( 655 ) 
- . 09** 
( 697 ) 
- . 06* 
( 713 ) 
-.3 1*** 
( 757 ) 
- .17*** 
( 76 2) 
- . 14*** 
( 767 ) 
- .12*** 
( 767 ) 
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Bivariate Analyses 
for Sexual Behavior 
Cross tabulation of s ex ual int e rcourse experien ce by 
demographic variables and by the education variables and 
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Chi-square tests of statistical significance were computed. 
In addition to the total population, the analyses were done 
separately for males and females ( see Tables 6 through 18 ) . 
There was no significant relationship between sexual 
intercourse experience and gender, as shown in Table 6. 
Significant differences were found, however, in several of 
the other demographic variables and education variables in 
regard to teen sexual behavior . 
A significant relationship was found between teens' 
sexual intercourse experience and race for the total sample 
of Whites and Non-Whites and for race by gender ( see Table 
7 ) . Non-White males had a higher percentage of non-virgins 
( 52% ) compared to White males ( 29% ). The percentage of 
Non-White females who had experienced intercourse (38% ) was 
also higher than White females ( 29% ) . Non-White males and 
females had approximately the same pe~centage of non-
virgin teens in the sample, and White males and females 
were also comparable. 
Age was found to be signifi c antly related to teens' 
sexual behavior ( see Table 8 ) for the total sample and for 
males and females separately. Males and females had 
approximately the same percentage of sexually active 
individuals . Fourteen and nineteen year old males had 
significantly higher percentages of non-virgins ( 50% and 
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Table 6 . 
Crosstabulation of Sexual Intercourse Experience by Gender 
Gender 
Males 
Females 
Table 7. 
Intercourse Experience 
Yes (Non-Virgins) No (Virgins) 
% ( f) % ( f) 
32.2 
30.7 
( 79 ) 
( 149 ) 
X2 = 0 . 12, 1 df, 
67 . 8 
69 . 3 
(166 ) 
( 337 ) 
p = . 72 
Row Total 
% ( f) 
100 
100 
(245 ) 
( 486 ) 
Crosstabulation of Sexual Intercourse Experience by Rac e 
and Gender 
Gender & 
Race 
Intercourse Experience 
Yes (Non-Virgins) No (Virgins) 
% ( f) % ( f) 
Row Total 
% (f) 
------ - - - - --- - - ----- - ----- - ------------- - ---------- - -------
Males 
White 
Non-White 
Females 
White 
Non-White 
Column 
Total 
White 
Non-White 
32 . 2 ( 79 ) 
29.2 ( 62 ) 
51.5 ( 17 ) 
30 . 9 ( 149) 
28 . 7 ( 105 ) 
37 . 9 ( 44) 
31.5 (2 29 ) 
28.9 ( 167 ) 
41.3 ( 62 ) 
X2 ( Males ) = 5.50, 
X2 ( Females) = 3.10, 
X2 ( Tot a l ) = 7.98, 
67.8 
70.8 
48.5 
69 . 1 
71.3 
62.1 
68 . 5 
71.1 
58.7 
df, 
df, 
df, 
( 166 ) 
(150 ) 
( 16 ) 
( 333 ) 
( 261) 
( 72) 
( 449 ) 
( 411 ) 
( 88 ) 
p 
p 
p 
100 
100 
100 
100 
100 
100 
100 
100 
100 
. 019 
.078 
. 004 
( 245 ) 
( 212 ) 
( 33 ) 
( 482 ) 
(366 ) 
( 116) 
( 728 ) 
( 578 ) 
(150) 
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Table B. 
Crosstabulation of Sexual Intercourse Experience by Age and 
Gender & 
Age 
Males 
14 
15 
16 
17 
IB 
19 
Females 
14 
15 
16 
17 
IB 
19 
Column 
Total 
14 
15 
16 
17 
IB 
19 
Intercourse Experience 
Yes (Non-Virgins) No (Virgins) Row Total 
% (f) % (f) % ( f) 
32.2 
50.0 
34.B 
22.3 
36.2 
40.7 
BO.O 
30.7 
33.3 
25.0 
23.9 
37.5 
40.B 
33.3 
31. 3 
35.3 
27.3 
23.4 
37.1 
41. 2 
62.5 
(79) 
(1) 
(B) 
(23) 
(21 ) 
(22) 
(4) 
(149) 
(5) 
(19) 
( 45 ) 
(4B) 
(3 1 ) 
(1) 
(229) 
(6 ) 
(2 7 ) 
(6B) 
(69) 
(54) 
(5) 
67.B 
50.0 
65.2 
77.7 
63 .B 
59.3 
20.0 
69.3 
66.7 
75.0 
76.1 
62.5 
59.2 
66.7 
6B.7 
64.7 
72.7 
76.6 
62 .9 
5B.B 
37.5 
X2 (Males) = 12.41, 5 df, 
X2 ( Females ) = 11.68, 5 df, 
X2 (Total) = 21.91, 5 df, 
(166) 
(1) 
(15) 
(80) 
(37) 
(32) 
(1) 
(33 7 ) 
(10) 
(57) 
(143) 
(BO) 
( 45 ) 
(2 ) 
(5 03 ) 
(11 ) 
(7 2) 
(2 23 ) 
( 117 ) 
(7 7) 
(3 ) 
100 (245) 
100 (2) 
100 (23) 
100 (103) 
100 (58) 
100 (54) 
100 (5) 
100 (48 6 ) 
100 (15) 
100 (76) 
100 ( 18B ) 
100 (128) 
100 ( 76 ) 
100 (3) 
100 (732) 
100 (17) 
100 (99) 
100 (291) 
100 ( lB6 ) 
100 ( 131 ) 
100 (8) 
p .029 
p .039 
p = . 0005 
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Table 9 . 
Crosstabulati on of Sexual Inte r course Experience by Grade 
in School and Ge nd e r 
Gender & 
Grade in 
School 
Males 
9 
10 
11 
12 
Females 
9 
10 
11 
12 
Column 
Total 
9 
10 
11 
12 
Intercourse Experience 
Yes (Non-Virgins) No (Virgins) 
% ( f) % ( f ) 
32.0 
33.3 
25.9 
33.3 
38.5 
30.6 
43.3 
15.7 
41.1 
39 . 1 
31. 1 
42.4 
19 . 5 
39.3 
39.1 
( 78) 
(1 ) 
( 29) 
(11 ) 
( 37) 
(148 ) 
(13 ) 
( 30) 
( 44 ) 
( 61) 
( 227 ) 
(14 ) 
( 59 ) 
( 55 ) 
( 99) 
X2 ( Males ) = 3.83, 
68.0 
66.7 
74.1 
66 . 7 
61.5 
69.4 
56.7 
84 . 3 
58.9 
60.9 
68 . 9 
57 . 6 
80 . 5 
60.7 
60.9 
X2 ( Females ) = 33.14, 
X2 ( Total ) = 33 . 06, 
(166) 
( 2 ) 
( 83) 
( 22 ) 
( 59) 
( 336) 
(17) 
(161) 
( 63 ) 
( 95 ) 
( 502 ) 
(19 ) 
( 244) 
( 85 ) 
(154 ) 
3 df, 
3 df, 
3 df, 
p 
p 
p 
Row Total 
% ( f) 
100 
100 
100 
100 
100 
100 
100 
100 
100 
190 
100 
100 
100 
100 
100 
( 244 ) 
( 3 ) 
(112 ) 
( 33 ) 
( 96) 
( 484) 
(30 ) 
( 191) 
(107 ) 
( 156 ) 
( 729 ) 
( 33 ) 
( 303 ) 
( 140 ) 
( 253 ) 
.279 
.0000 
. 0000 
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Table 10. 
Crosstabulation of Sexual Inter c ourse EXEerien ce by Who 
Teen Lives With and Gender 
-------------------------------------------------------- - --
--- --------------------------------------------------------
Gender & Intercourse Experience 
Who Teen Yes (Non-Virgins) No (Virgins) Row Total 
Lives Wi th % ( f) % ( f) % ( f) 
- ------------------------------------ - ---------------------
Males 
Single 
Parent or 
Other 
Both 
Parents 
Females 
Single 
Parent or 
Other 
Both 
Parents 
Column 
Total 
Single 
Parent or 
Other 
Both 
Parents 
32.2 ( 79 ) 67.8 
44.2 ( 34 ) 55 . 8 
26 ; 8 . ( 45 ) 73.2 
30.7 (1 49 ) 69.3 
42.3 ( 66) 57.7 
25.2 ( 83) 74.8 
31. 3 (2 29 ) 68.7 
42 . 9 (l Oa ) 57.1 
25.9 ( 129) 74.1 
X2 ( Males ) = 6 . 51, 
X2 ( Females ) = 13 . 86, 
X2 ( Total ) = 20.73, 
( 166 ) 
( 43 ) 
( 123 ) 
(3 37 ) 
(90) 
( 247 ) 
( 503 ) 
(l33) 
(3 70 ) 
df, 
df, 
df, 
100 
100 
100 
100 
100 
100 
100 
100 
100 
p 
p 
p 
( 245 ) 
( 77 ) 
( 168 ) 
( 486 ) 
( 156 ) 
(33 0) 
( 732 ) 
( 233) 
( 499) 
.01 
. 0002 
. 0000 
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Table 11. 
Cro s s tabulation of Sexua l Intercourse Experien ce by 
Fathe r's Education a l Attainment and Gender 
Gender 
and 
Education 
Intercourse Experience 
Yes ( Non-Virgins) No (Virgins) 
% ( f ) % ( f ) 
Row Total 
% (f) 
------------------------------------------------- - ----- ----
Males 29.4 ( 62 ) 70.6 (149) 100 (2 11 ) 
< H. s. 42 .9 ( 9 ) 57.1 ( 12 ) 100 (2 1 ) 
H. s. Grad. 34 .8 ( 23) 65.2 ( 43 ) 100 ( 66 ) 
Trade / Voc 31.6 (6) 68.4 (13 ) 100 ( 19 ) 
Some 
College 24.2 (8) 75.8 (2 5 ) 100 ( 33) 
College 
Grad. 24.5 (13 ) 75 . 5 ( 40 ) 100 ( 53 ) 
Grad / Prof . 15 .8 (3 ) 84.2 (16) 100 (19) 
Females 30.8 (12 7 ) 69.2 ( 285) 100 (4 12) 
< H. S. 45.2 ( 33 ) 54.8 ( 40) 100 ( 73 ) 
H. S. Grad . 28.9 ( 43) 71. 1 ( 106 ) 100 ( 149 ) 
Trade /Voc 20.0 ( 6 ) 80.0 ( 24) 100 (3 0 ) 
Some 
College 35.7 (10) 64.3 (18) 100 ( 28) 
College 
Grad . 22.9 ( 19) 77.1 ( 64 ) 100 ( 83) 
Grad/Prof. 32.7 (16) 67.3 (33 ) 100 ( 49 ) 
table continues 
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Gender Inter course Experien ce 
a nd Yes (Non-Virgins) No ( Virgins) Row Total 
Education % (f) % (f) % ( f ) 
- ------------------- - --------------------------------------
Column 
Total 
< H. S. 
H. S. Grad . 
Trade / Vo c. 
Some 
College 
College 
Grad. 
Grad / Prof . 
30.4 (190) 69.6 ( 434 ) 100 
44.7 ( 42 ) 55.3 (52) 100 
31.0 (67) 69 . 0 (49) 100 
24.5 (12 ) 75 . 5 (3 7 ) 100 
29.5 (18) 70 .5 ( 43 ) 100 
23.5 ( 32 ) 76.5 (04) 100 
27.9 (19 ) 72.1 ( 49 ) 100 
X2 (Males) = 5.54, 5 df, p .3 52 
X2 ( Females ) = 11.83, 5 df, p .037 
X2 ( Total ) = 13.14, 5 df, p .02 
( 624 ) 
( 94 ) 
(2 16 ) 
( 49 ) 
( 61 ) 
( 136 ) 
( 68 ) 
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Tabl e 12 . 
Crosstabulation of Sexual Intercourse Experience by 
Mother's Educational Attainment and Gender 
Gender 
and 
Education 
Males 
< H. S. 
H.S . Grad. 
Trade / Voc 
Some 
College 
College 
Grad. 
Grad / Prof. 
Females 
< H. S. 
H. S. Grad. 
Trade / Voc. 
Some 
College 
Coll e ge 
Grad. 
Grad / Prof. 
Intercourse Experience 
Yes (Non-Virgins ) No (Virgins) 
% (f) % (f) 
28.7 
40.0 
27.6 
25.0 
25.0 
23.5 
44.4 
30.9 
35.8 
28.3 
13.0 
35.6 
30.4 
42.4 
( 64 ) 
(12 ) 
( 27 ) 
( 3 ) 
( 10 ) 
( 8) 
(4 ) 
(137 ) 
( 24 ) 
( 58 ) 
( 3 ) 
( 21 ) 
( 17 ) 
(14 ) 
71. 3 
60.0 
72.4 
75.0 
75.0 
76 . 5 
55.6 
69.1 
64.2 
71. 7 
87 . 0 
64.4 
69.6 
57.6 
(159 ) 
(18) 
( 71 ) 
( 9 ) 
( 30 ) 
( 26 ) 
( 5) 
( 306) 
(43) 
(147 ) 
( 20 ) 
( 38 ) 
( 39 ) 
(19 ) 
Row Total 
% (f ) 
100 ( 223 ) 
100 ( 30 ) 
100 ( 98 ) 
100 ( 12 ) 
100 ( 40 ) 
100 ( 34 ) 
100 ( 9 ) 
100 ( 443) 
100 ( 67 ) 
100 ( 205 ) 
100 ( 23 ) 
100 ( 59 ) 
100 ( 56 ) 
100 ( 33 ) 
table continues 
Gender 
a nd 
Education 
Inter cou rse Experience 
Yes ( Non-Virgins) No ( Virgins) 
% (f) % (f) 
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Row Total 
% (f) 
----------------------- - --- - -------------------------------
Column 
Total 
< H. S. 
H. S. Grad . 
Trade / Vo e. 
Some 
College 
College 
Grad. 
Grad / Prof . 
30 .3 (2 02 ) 
37 .1 (36) 
28.3 (86) 
17.1 (6) 
31.3 ( 31 ) 
27.8 ( 25 ) 
42.9 (18) 
X2 ( Males ) = 3.81, 
X2 ( Females ) = 7 .5 1 , 
X2 ( Total ) = 9 . 04, 
69.7 
62.9 
71. 7 
82.9 
68 . 7 
72.2 
57.1 
5 df, 
5 df, 
5 df, 
( 465 ) 
(6 1 ) 
(2 18 ) 
p 
p 
p 
(29) 
( 68 ) 
(6 5 ) 
( 24 ) 
.576 
. 185 
.107 
100 ( 667 ) 
100 ( 97 ) 
100 (3 04 ) 
100 (3 5 ) 
100 ( 99 ) 
100 ( 90 ) 
1~0 ( 42 ) 
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Tabl e 13. 
Crosstabulation of Sexual Intercourse EX12eri e nce b:t Future 
Plans and Gender 
- - -- - -------- - --------------------------------- - ----- - - - ---
---------------- - ------------------------------------------
Intercourse Experience 
Gender and Yes (Non-Virgins) No (Virgins) Row Total 
Future Plans % ( f) % ( f) % ( f ) 
-------------------------- - - - ------- - ----------- - - - ---- - ---
Males 3 1. 6 ( 73 ) 68.4 (158 ) 100 ( 231 ) 
< H. S. 
H. S. Grad . 51. 6 (16 ) 48 . 4 (15 ) 100 ( 31 ) 
Trade / Voc 33.3 (13 ) 66.7 ( 26 ) 100 ( 39 ) 
Some 
College 36.8 ( 7 ) 63 . 2 (12 ) 100 (19 ) 
College 
Gr a d . 25 . 8 ( 23 ) 74 .2 ( 66 ) 100 ( 89 ) 
Grad / Prof. 17.9 ( 7 ) 82 . 1 ( 32 ) 100 ( 39 ) 
Don't Know 50 . 0 ( 7 ) 50 . 0 ( 7 ) 100 (14 ) 
Females 3 1. 9 (143 ) 68 . 1 ( 305) 100 ( 448 ) 
< H. S . 100.0 (1 ) 0.0 ( 0 ) 100 (1 ) 
H. S. Grad. 4 1.7 ( 45 ) 58. 3 ( 63 ) 100 ( 108 ) 
Trade / Vo c 39 .2 ( 29 ) 60.8 ( 45 ) 100 ( 74 ) 
Some 
College 18. 3 (15 ) 81. 7 ( 67 ) 100 ( 82 ) 
College 
Grad. 23 .1 ( 28 ) 76.9 ( 93 ) 100 (121 ) 
Grad / Prof . 3 1. 0 (13 ) 69.0 ( 29 ) 100 ( 42 ) 
Don't Know 60 . 0 (12 ) 40.0 ( 8 ) 100 ( 20 ) 
table continues 
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Int e rcourse Experience 
Gender and Yes ( Non-Virgins) No (Virgins) Row Total 
% ( f ) Future Plans % ( f) % ( f ) 
------ - - ---------- - ---- - - ------- - ----------------- - ----- - - -
Column 
Total 31. 9 ( 217 ) 68.1 (463) 100 ( 680 ) 
< H. S. 100.0 (1 ) 0.0 ( 0 ) 100 (1 ) 
H. S. Grad. 43.9 ( 61 ) 56.1 ( 78 ) 100 (139 ) 
Trade / Voc 37.2 ( 42 ) 62.8 ( 71 ) 100 (113 ) 
Some 
College 21. 8 ( 22 ) 78.2 ( 79 ) 100 (101 ) 
College 
Grad. 24.3 ( 51 ) 75.7 (159 ) 100 ( 210 ) 
Grad / Prof. 24.7 ( 20 ) 75.3 ( 61 ) 100 ( 81 ) 
Don ' t Know 57 . 1 ( 20 ) 42.9 (15 ) 100 ( 35 ) 
-- - ----- - --------------------- - ------------------- - -- -----
X2 ( Males ) = 12.96, 5 df, p .023 
X2 ( Females) = 27.22 5 df, p .0001 
X2 (Total) = 35.32 5 df, p .0000 
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Table 14. 
Cr os s tabulation of Sexual Intercourse Experience by Self 
Description of Grades and Gender 
Gender and 
Self Report 
of Grades 
Intercourse Experience 
Males 
Failing 
D Student 
C Student 
B Student 
A Student 
Females 
Failing 
D Student 
C Student 
B Student 
A Student 
Column 
Total 
Failing 
D Student 
C Student 
B Student 
A Student 
Yes ( Non-Virgins) No (Virgins) 
% ( f ) % ( f ) 
32.8 
100 . 0 
70.0 
54 . 2 
21.2 
13 .2 
31.0 
60.0 
40.0 
44.0 
28.2 
12.5 
31.7 
75.0 
52.0 
47 .5 
25 .7 
12 . 7 
(79) 
( 3 ) 
(7) 
( 39 ) 
( 25 ) 
( 5 ) 
(1 48 ) 
(3 ) 
( 6 ) 
( 66) 
(62) 
(11 ) 
( 228) 
( 6 ) 
(13) 
(106 ) 
( 87 ) 
(16) 
X2 ( Males ) = 41.22, 
X2 ( Females ) = 29 . 30, 
X2 ( Total ) = 64.10 , 
67.2 
0.0 
30.0 
45 . 8 
78.8 
86 .8 
69.0 
40.0 
60.0 
56.0 
71. 8 
87.5 
68.3 
25 . 0 
48 . 0 
52.5 
74.3 
87.3 
4 df, 
4 df, 
4 df, 
( 162 ) 
( 0) 
( 3 ) 
( 33 ) 
( 93 ) 
(33) 
(33 0 ) 
( 2 ) 
( 9 ) 
(84) 
(158) 
(77) 
( 492 ) 
( 2 ) 
(12 ) 
(117 ) 
( 251 ) 
( 110 ) 
p 
p 
p 
Row Total 
% ( f ) 
100 ( 241) 
100 ( 3) 
100 ( 10 ) 
100 ( 72 ) 
100 ( 118 ) 
100 ( 38 ) 
100 ( 478 ) 
100 ( 5 ) 
100 (15) 
100 ( 150 ) 
100 (2 20) 
100 ( 88 ) 
100 ( 720 ) 
100 ( 8 ) 
100 (2 5 ) 
100 (223) 
100 (33 8) 
100 (126) 
. 0000 
. 0000 
.0000 
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Table 15 . 
Crosstabulation of Sexual Intercourse Experience by Grades 
Reflecting Ability and Gender 
Gender and Intercourse Experience 
Grades Re- Yes (Non-Virgins) No (Virgins) 
flect Ability % ( f) % (f) 
Row Total 
% (f) 
-----------------------------------------------------------
Males 
Not Well 
Pretty Well 
Very Well 
Females 
Not Well 
Pretty Well 
Very Well 
Column 
Total 
Not Well 
Pretty Well 
Very Well 
32.2 ( 78) 67.8 (164) 100 
42.9 (39) 57.1 (52) 100 
28.5 (37) 71.5 (93) 100 
9.5 ( 2) 90.5 (19) 100 
30.6 (148) 69.4 (335) 100 
41.6 (52) 58.4 (73) 100 
27.9 (86) 72.1 (222) 100 
20.0 (10 ) 80.0 (40) 100 
31.3 (227) 68.7 (499) 100 
42 . 1 (91 ) 57.9 ( 125 ) 100 
28.2 (124) 71. 8 (315) 100 
16.9 (12) 83.1 (59) 100 
X2 (Ma les ) = 10.50, 2 df, p 
X2 (Femal es) = 10.79, 2 df, p 
X2 ( Total ) = 20 .5 4, 2 df, p 
.005 
.004 
.0000 
(242) 
(91) 
(130 ) 
(2 1 ) 
(483) 
(125 ) 
(308) 
(50) 
(726) 
(216) 
( 439) 
( 71) 
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Tabl e 16. 
Crosstabulation of Sexual Intercourse Experience by Same 
Grade as Others and Gender 
Gender and Intercourse Experience 
Same Grade Yes ( Non-Virgins) No (Virgins) 
As Age Mates % ( f) % (f) 
Row Total 
% ( f) 
---------------------------------------- -------------------
Males 
Same Grade 
Ahead 
Behind 
Females 
Same Grade 
Ahead 
Behind 
Column 
Total 
Same Grade 
Ahead 
Behind 
32.0 ( 78) 
28.8 ( 59 ) 
34.8 ( 8) 
68.8 ( 11) 
30.7 (149 ) 
29 . 0 (120 ) 
39 . 3 ( 11) 
40.9 (18) 
31.2 ( 228) 
29 . 0 (180) 
37.3 (19) 
48 . 3 (2 9 ) 
X2 ( Males ) = 10.99, 
X2 ( Females ) = 3.70, 
X2 ( Total ) = 10 . 43, 
68.0 
71.2 
65 . 2 
31.3 
69.3 
71.0 
60.7 
59.1 
68.8 
71.0 
62.7 
51.7 
2 df, 
2 df, 
2 df, 
( 166 ) 
( 146) 
(15 ) 
( 5 ) 
(3 37) 
(294) 
(17) 
( 26) 
( 503 ) 
( 440) 
p 
p 
p 
(3 2 ) 
(3 1 ) 
. 004 
. 157 
.005 
100 ( 244 ) 
100 ( 205 ) 
100 ( 23) 
100 (16) 
100 ( 486 ) 
100 (414) 
100 ( 28 ) 
100 ( 44 ) 
100 (731) 
100 (620) 
100 ( 51 ) 
100 ( 60 ) 
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Table 17. 
Crosstabulation of Sexual Intercourse Experience by How 
Well School Met Personal /Social Needs and Gender 
Gender and 
School Met 
Needs 
Intercourse Experience 
Yes (Non-Virgins) No (Virgins) 
% (f) % (f) 
Row Total 
% (f) 
---------------------- - ------------------------------------
Males 32.4 ( 79 ) 67.6 (165) 100 (244) 
Not Well 41.2 ( 14 ) 58.8 (2 0) 100 (3 4) 
Pretty Well 35.5 (5 9 ) 64.5 (107) 100 (166) 
Very Well 13.6 ( 6) 86.4 (38) 100 ( 44) 
Females 30.7 (149) 69.3 (336) 100 ( 485) 
Not Well 45.9 ( 17 ) 54.1 ( 20 ) 100 (3 7 ) 
Pretty Well 33.2 (106) 66.8 (2 13 ) 100 (3 19) 
Very Well 20.2 ( 26) 79.8 (103 ) 100 ( 129 ) 
Column 
Total 3.14 (229) 68.6 (5 01) 100 (73 0) 
Not Well 43.7 (31 ) 56.3 (40) 100 ( 71 ) 
Pretty Well 34.2 (166) 65.8 (32 0) 100 (486) 
Very Well 18.5 (32 ) 81. 5 (141) 100 (173) 
----------------------------------------------------------
X 2 (Males) = 9.02, 2 df, p .011 
X2 (Females) = 11.73, 2 df, p .002 
X2 (Total) = 20.05, 2 df, p .0000 
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Table 18. 
Cross tabulation of Sexual Intercourse Experience by 
Importance of Grades to Parents and Gender 
Gender and 
Importance 
of Grades 
Males 
Not 
Important 
Somewhat 
Important 
Quite 
Important 
Very 
Important 
Females 
Not 
Important 
Somewhat 
Important 
Quite 
Important 
Very 
Important 
Column 
Total 
Not 
Important 
Somewhat 
Important 
Quite 
Important 
Very 
Important 
Intercourse Experience 
Yes ( Non-Virgins) No (Virgins) 
% ( f ) % ( f) 
32.3 
50.0 
37 .9 
36.6 
26.5 
30.8 
50.0 
46 . 7 
27. 6 
26 . 0 
34.1 
50.0 
45 . 0 
30 . 7 
26.2 
( 79 ) 
(3 ) 
(11 ) 
( 34) 
( 31 ) 
(149) 
(3 ) 
( 42 ) 
( 53 ) 
(5 3 ) 
(2 29 ) 
( 6 ) 
( 54) 
( 87) 
( 82 ) 
X2 ( Males ) = 3.85, 
X2 ( Females ) = 14.69, 
X2 ( Total ) = 16 . 27, 
67.8 
50.0 
62.1 
63 . 4 
73.5 
69.2 
50.0 
53.3 
72 . 4 
74.0 
68 . 6 
50.0 
55.0 
69.5 
73.8 
(166 ) 
( 3 ) 
(18) 
( 59 ) 
( 86 ) 
(33 5) 
( 3 ) 
( 48 ) 
(139 ) 
( 145 ) 
( 501) 
( 6) 
( 66 ) 
( 198 ) 
( 231 ) 
3 df, 
3 df, 
3 df, 
p 
p 
p 
Row Total 
% (f) 
100 ( 245 ) 
100 (6) 
100 ( 29) 
100 ( 93) 
100 (117 ) 
100 ( 484 ) 
100 (6) 
100 ( 90 ) 
100 (192) 
100 ( 196 ) 
100 ( 730 ) 
100 (12) 
100 (120) 
100 ( 285 ) 
100 ( 313) 
.277 
. 002 
.001 
80% ) , but caution is warranted here as the numbers wer e 
v e ry small. Disregarding the few 14 and 19 year old 
r e spondents, the seventeen and eighteen year olds had the 
highest percentage of non-virgins ( 41% ) . 
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Regarding sexual intercourse experience by grade and 
gender ( see Table 9) a signifi c ant relationship was found 
for the total population and females, but not for males. 
Disregarding sexually experienced ninth graders who were of 
low frequency, those in grades eleven and twelve had the 
highest incidence of non-virgins. 
There was a significant relationship between who the teen 
lived with and their sexual intercourse experience ( see 
Table 10), with a stronger relationship for females than 
males. Among those who resided with both parents, 
( n=499 ) , only about a fourth were non-virgins compared to 
over forty percent non-virgins among those living with 
single parents, step ' parents, foster parents or others . 
When viewing relationships between parents' education 
and teenagers' sexual behavior ( see Tables 11 and 12 ) , a 
significant relationship was found for fathers' educational 
attainment, but not for mothers' education. There was a 
significant relationship between females and fathers' 
education, but not for females and mothers' educational 
attainment. There was no significance between sons and 
either mothers' or fathers' educational attainment. 
Adolescents' future plans ( see Table 13 ) were 
significantly related to their sexual intercourse 
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experience for the total sample and for males and females 
separately . St udents who had l ower educational aspirations 
for themselves or were unde cided had higher percentages of 
intercourse experience; females who planned only to 
graduate from high school were somewhat less likely to have 
been sexually active ( 42% ) than males who planned only to 
compl ete high school (52%). 
Less than one-fourth of teens who described their 
grades as above average ( B's or better ) had experienced 
sexual intercourse ( see Table 14 ) . About half of the male 
and female students who gave self descriptions of average 
grades ( C's ) were non-virgins. There was a higher 
percentage of males who had below average or failing grades 
who were non-virgins that females who described their 
grades as being in that category. Significant 
relationships were found between grades and sexual 
experience in the totar sample, and for males and · females 
separately . 
There were signifi cant relationships between sexual 
behavior and whether school grades reflected the teens' 
ability ( s ee Table 15 ) for the total sample and for males 
and females . About half of both males and females who felt 
their grades did not reflect very well their ability were 
non-virgi ns . Three quarters or more of those who felt 
school grades reflected their ability either pretty well or 
very well had not engaged in se xual intercourse. 
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A significant relationship was found for males between 
sexual behavior and being in the same grade as age-mates. 
Table 16 shows that males who were behind others their age 
in school had a higher percentage of non-virgins ( 69%) than 
females who were behind in school ( 41%). Those who were in 
the appropriate grade or ahead for their age comprised 
approximately one-third non-virgins for both males and 
females. 
Significant relationships were found between sexual 
intercourse experience and how well school met social and 
personal needs for the total sample and for males and 
females ( see Table 17 ). There was a higher percentage o~ 
virgins who felt school met their needs ( 69%) than those 
who were non -v irgins (3 0% ). 
Importance of grades to parents was significantly 
related to sexua l behavior ( see Table 18 ) in the case of 
females, but not for males . Males who percei ved grades 
being only somewhat important to parents had a lower 
percentage of non-virgins ( 38%) than females who perceived 
the same parental attitude (4 7% ). For both males and 
females, three-fourths of the sample who felt grades were 
very important to their parents had remained virgins. 
Pearson correlation coefficients were computed between 
educational variables and sexual intercourse experience. 
Table 19 contains the analysis for the entire sample and 
the analyses for males and females separately. 
Table 19. 
Ze ro Order Pearson Correla tions Between Education al 
Variables and Adoles ce nt Sexual Behavior 
Father's Educational 
Attainment 
Mother's Educational 
Attainment 
Future Plans 
Self Description of 
Grades 
Grades Reflect Ability? 
Has School Met Personal l 
Social Needs? 
Importance of Grades 
Parents 
* p 
** p 
*** p 
~ .05 
< . 01 I . 001 
to 
r l n 
- . 15** 
( 211 ) 
-. 04 
(223 ) 
-.13* 
( 231 ) 
- . 39*** 
( 241 ) 
- . 20*** 
( 242 ) 
- .1 7** 
(24 4 ) 
- . lU 
( 245 j 
Females 
rln 
-.08* 
( 412 ) 
. 03 
( 443 ) 
-.07* 
(448 ) 
-.23*** 
( 478 ) 
-.14*** 
( 483) 
-. 15*** 
( 485 ) 
-.14*** 
( 484 ) 
r l n 
-.10** 
( 624 ) 
.01 
( 667 ) 
-.08** 
( 680 ) 
-.29*** 
( 720 ) 
- . 16*** 
( 726 ) 
- . 16*** 
( 730 ) 
- . 14*** 
( 730 ) 
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Sexual inter c ourse experience was significantly 
inversely related to all the educational variables except 
mother's educational attainment for both the males and the 
f emales in the sample. As in the case of sexual attitudes, 
self description of grades had a correlation with sexual 
e xperience nearly twice as large as the next strongest 
relationship. 
Multivariate Analysis 
Multiple regression was done to determine the relative 
strength of relationships that the demographic and 
education variables had with sexual attitudes and sexual 
behavior (see Table 20 ). The control variables were 
entered first to see how much variance in sexual attitudes 
( Modell ) and behavior (Model 3) was explained by them. 
The control variables were then entered first in a 
subsequent analysis ( Models 2 and 4 ) along with the 
educational variables added as a separate block. Comparing 
the variance explained by the educational variables, over 
and above what was explained by the control variables, 
showed how educational variables were related to sexual 
attitudes and behavior after control variables' effects 
were considered. 
Of the control ( demographic ) variables, who the 
teenager lived with was the most significant variable in 
relation to both sexually permissive attitudes and having 
had sexual intercourse ( Beta = .21 and. 17 for attitudes 
and behavior, respectively ) . Age and race were also 
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Table 20. 
De mographic Control Var i a bles and Educational Variables 
Entered in Regression Models to Predict Adolescent Sexual 
Attitudes and Intercourse Behavior 
Sex 
Age 
Race 
Who Lives With 
Fathers' Educational 
Attainment 
Mothers' Educational 
Attainment 
Future Plans 
School Grades 
Grades Reflect 
Ability 
School Meets Needs 
Grades Important 
Parents 
Multiple R 
R2 
* Pi., 05 
**p < .Ol 
*** p (' . 001 
to 
Premarital Sexual 
Attitudes 
Model 1 Model 2 
( Beta ) ( Beta ) 
-.06 -.01 
-. 01 -.006 
. 09** , , 02 
-,21*** - , 13** 
- .09* 
.02 
.02 
-.24*** 
-. 01 
-.07 
-.03 
.244 .346 
.059 . 120 
Sexual Intercourse 
Experience 
Model 3 Model 4 
( Beta) ( Beta) 
. 002 .06 
. 13*** .17*** 
, 06 -,03 
-,17** -,11** 
- . 09* 
.12** 
- .002 
-.2 4*** 
.02 
-.06 
.02 
.226 .353 
.051 .124 
significant, with age being the mor e strongly related to 
intercourse behavior ( Beta 
related to attitudes ( Beta 
.13 ) and race more strongly 
.09 ) . 
When the education variables were entered after the 
control variables, father's educational attainment was 
still significantly related to both sexual attitudes and 
behavior, and mother's educational attainment was 
significantly related to sexual behavior. The only other 
educational variable significantly related to sexual 
attitudes and behavior was self reported ' school grades . 
Even with the effects of the control variables taken into 
account, school grades were more predictive of sexual 
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attitudes and behavior than any other variables ( Beta .24 
for both attitudes and behavior). 
Model 1 showed that the control variables explained 
about 6% of the variance in sexual attitudes, but adding 
the educational variables in Model 2 made it possible to 
account for 12% of the variance in sexual attitudes. 
Similarly, in Model 3, 5% of the variance in sexual 
intercourse behavior was explained by the control 
variables, but over 12% was explained with the educational 
variables included. 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
This study assessed relationships between parental 
educational background a nd adolescents' educational plans 
and performance, and how these educational variables were 
related to adolescents' premarital sexual attitudes and 
premarital sexual behavior. 
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The data were collected in 1983 as part of a Western 
States demonstration evaluation ( Olson et.al. 1984 ) . The 
pretest and posttest surveys contained items that measured 
family backg round, s chool achievement, and sexual attitudes 
and behavior. Of a total of 836 students who completed 
usable pretest and posttest questionnaires, the group of 
never married students ( n 
analyses in this rep ort. 
810) were the fo c us of th e 
The findi ngs indicated that relationships between the 
variabl es were in the directions hypothesized ( see Figur e 
3 ) . Level of parents' educatio nal attainment was 
significantly related to permissiveness of attitude of 
their adolescent sons and daughters. Mothers' educational 
attai nm e nt appeared to be le ss si gnificantly rel~ted to 
sexual permissiveness than the level of education c ompleted 
b y fathers . Parallelin g t his finding was that, although 
mothers completing high er levels o f education was 
signifi cantly re lated to adolescents' perception that good 
grades were important to their parents, fathers' level of 
education was more significant . Both parents ' level of 
7i 
\ 
ITFULLSEX I 
* Pi.. 05 
** Pi. .01 
*** P..s. . 001 
Figure 3 . Pearson correlations between educational 
variables and adoles cent sexual attitudes and behavior. 
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e ducation was signifi c antly positively related to 
adolescents' plans to complete higher levels of education. 
The grades the teenagers reported they earned were 
significantly positively related to both parents' 
educational attainment . Grades were also significantly 
related to adolescents' future plans, demonstrated by those 
with good grades having higher educational aspirations for 
themselves. 
Adolescents having future plans which included 
achieving higher levels of education were in general less 
permissive in their sexual attitudes and behavior. A 
positive correlation was found between the teens' 
perception that good grades were important to their parents 
and the grades they reported earning . The importance of 
good grades also had a si gnificant relationship with 
whether or not teens we r e sexually permissive. Teens who 
reported good grades we r e significantly less permissive in 
both attitude and behavior . Adolescents living with a 
single parent or step p a rent were more sexually permissive 
in attitudes and behavior . 
Th~ data demonstrate significant relationships between 
parents' educational attainment, the educational 
aspirations of their adolescent children, and how the 
relationships between these educational factors are related 
to adolescents' premarital sexual attitudes and behavior. 
These data are consistent with theoretical 
e x pe c tations . Parents ' educational attainment was 
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positively related to adolescents' future educational 
plans . The educational attainment of both parents was 
likewise positively related to their adolescent children's 
perception that good grades were important to their 
parents. The significance of higher educational attainment 
of parents was further reflected in a positive relationship 
between parents' educational attainment and the grades 
earned by sons and daughters. The data also demonstrated a 
positive relationship between adolescents' grades and the 
importance of grades to parents. 
The data support the hypotheses relating to 
adolescents' future educational plans, although the 
positive relationship between educational aspirations and 
permissiveness in attitude is not as significant as either 
the positive relationship between educational aspirations 
and grades and its inverse relationship with premarital 
sexual intercourse. 
Adolescents' permissiveness in both sexual attitude 
and sexual behavior had inverse relationships with the 
importance of good grades to parents and to the grades 
earned by their adolescent c hildr en. 
Academic performance is clearly related to 
adolescents' sexual attitudes and sexual behavior. What is 
not clear is whether poor grades precede sexual experience 
or if teenagers who engage in premarital sexual intercourse 
start doing more poorly in school. Future studies might 
determine which is the antecedent relating to adolescent 
premarital sex. 
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Although adolescents living with both parents were 
less permissive in sexual attitudes and behavior than those 
living in homes headed by single, step, and foster parents, 
it would be of interest to determine specific 
c haracteristics of both types of parent situations which 
might influence outcome behavior and attitudes. 
Parents' permissiveness in attitude was not measured 
in this study and might be a dete rm inant in their 
adolescent children's permissiveness. It might be of 
benefit to include this perspective in future research 
regarding teenage sexual behavior. 
A general conclusion can be made from the data that 
supports parental educational background being positively 
related to adolescents' educational aspirations and 
performance, and these educational variables are inversely 
related to adolescents' premarital sexual attitudes and 
behavior. 
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APPENDIXES 
Appendix 1. 
Teen Survey 
Please Print Clearly : 
Your Name 
TEEN SURVEY 
Parents ' Name (s) ____ ________ _____ _______________ _ 
Your Address 
(s treet ) 
(c ity ) (state) ( zip) 
Your Phone 
School 
Teacher's Name 
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TEEN SURVEY 
TO THE STt:OEZiT : The purpose of this suravey is to help us better understaad 
teen attitudes about their friends. (a.ilies. aad aor:J.lity . Your answers to 
the questions will be kept str ictly coat'ideatiOll. Please respond to every 
ite. by circlioc or writter io the 1I0st acc:uC"ate respoDse. Wbea you are 
dooe, please put yoUr' questionnaire in the envelope and seal it. Thank you. 
---------------------------------------------------------------------------
----------------------s;;;ii;;-r:--c;;;;;aI-j;';;;;'ti;o----------------------
===:::====::::=::==:=::=:===::==:=:::: =:=========:::::::::::::::::::::::: 
1. Are you •• 1e or fellale? Circle oae: 
1. aale 
., fe.ale 
2·. What is Jour race? Circle oae : 
1. "bite 
2. black 
3. hisp~nic 
4. orieata l 
5. aat ive 3.llericaD 
6 . o ther 
3 . Bow old are you? Circle one :. 
14 15 16 17 18 
4 . What ,rade are you in school? Circle ODe : 
3. 
4 . 
5. 
,rade 
,rade 
erode 10 
crade ! 1 
CC"3de 12 
5 . What are your plaDs tor future sehoollD,? 
19 
1. not cradu:lte fro. hl,h school 
2 . ,raduate Iro. hl,h .chool 
3 . '0 to trade or '90catioDal school 
4. '0 to colle,. 
5. ,r.duat. fro_ colle,. 
s. ,et ,r.duat. or prot •• sioDal traiDla, 
1 . dOD · t kDOW 
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s . What ,rade of .du.catioD dld your f.thel"' coaplote? 
1. didD't ,raduate fro. bleb school 
2. craduated fro. boiCh achool 
3. ..eat to trade or .,oc&tiooal school 
4. weat to colle,. 
5 . ,raduated fro. col 1o,. 
S. had ,raduate or professloaal tr&101D' 
7. dOD 't kaow 
7. Wbat ,I"'ada of .ducat ioD d id 10ur aother coaplote? 
1. d i do ' t ,raduate fro. bleb school 
2. ,raduated fro. bleb. school 
3. ..ea t to trade or vocational achool 
4. ..eat to colle,. 
5 . ,raduated fro. coli.,. 
S . had ,rad"ate or prot ••• l oaal traioio, 
7. dOD 't leaow 
8 . Wbat is 70ur ral1,10u8 pretereDce? 
1. Catholic 
2. Prot •• taat 
3. Jewi sh 
4. MoraoD 
5 . Other _______________________ _ 
6 . Ko PrefereDce ____________________ _ 
9. About bow often do you attead ro li,lous .ervice. DOW? 
1 . oe.,e!:" 
2. 1 • • • tb.aa ODce •• oath 
3 . once or tMiee a .oatb 
4 . once a week 
5. .ore tban once a week 
10 . Bow •• ny really clo.e friends do you have? 
1 .. no r.all,. clo •• trieDd. 
2 . one r •• lly clo •• frieDd 
3. tvo or thr •• clo •• tri.nd. 
4 . foar or fl •• clo •• frleDd. 
S . . 1x or .ore clo.e friend. 
-----------------------------------------------------------------------------------------s;~ti;Q-z7--r;i;~d;7-D;ti;,:-;iid-s~b~~i------------------
::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::: 
11. Are east of your close friends ,irh: or boys'? 
1. 
3. 
4. 
S. 
all (Irl. 
.ostIy ,irIs, rew boys 
about equal au.ber boys aad ,irIs 
.ost1y boys, Ce", ,irIs 
all boys 
12. !low popuLu· would you say that you are? 
1. Dot popular 
2. so.ewhat popular 
3. .oderately popular 
4" very popular 
13 . It you have bet'UD datia" at wh3t a,e did you b.,in? (please write in) 
A,e: ___________ _ 
14. Wbicb ot the It.as listed below best describes your datiD, beh."ior io 
tbe ninth ,road.? Circl. oae : . 
1. Dever dated 
2. dated ocea,10Dal1y 
3 " dated .everal dittereat people 
4. dated .astly ODe persoQ 
5. dated steadily with oae persoll 
15. Which ot the ite.s listed below best describes your cur~ent d:1tia, 
situatioc? Circle 
1 . Dot datin, 
2. da t la, occas ionally 
3. datia, se.,eral ditterent persoas 
4. .ostly datia, ODe persoa 
5 . steadily datia, oae person 
6. •• ea,a,ed 
T. .. •• rrlect 
8 . Other (ple .... p.cHT) ___________ _ 
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16 . 1o,", would you de.eribe Tour •• lf .. . studeat? 
l- aD "A" studeat 
. a "8" studeat 
3. a "C" student 
4. a "0" studeat 
5. a tailioc student 
17 . Do your school (rada. reflaet your abiliti •• ? 
l- oot well at aU 
2 . pretty .. eU 
3. very well 
18 . Are you ia the s.a. crad. as other studeats your .,e, or ara you ahead 
or behind? 
l- in •••• crade 
2. .h.ad 
3. b.h1od 
19. Lookiar back. how ".11 ha. achool .at your peraoaal aDd aoci.l ao.ds? 
l- Dot ... 11 .-t aU 
2. pretty ",ell 
3. ..ry '1.11 
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------------------------------------------------------------------------
-----------------------S;C'ti;;-3:--Y;;;-';;iiY---------------------
===::::::=::::::::::::=:==::::::::::::::::=:::::::::::::============ 
20. Who are you livia, with DOW? 
1 . both your tather aDd your .otber 
2. your .other oaly 
3. your rather oDly 
4. your .otber acd atop-rather 
S. Jour rather aod atep-.other 
6. Jour spouse 
1. your toater pareat. 
S. oth.r (pl •••• write 10) __________ _ 
21- Writa 10 ho .. .aDY older brother. you have. 
----------
22. Write 10 bow •• aJ older .iatar. you h •••• 
----------
23. Wrlte 10 how •• oy youa,er brothera you ha"e. 
----------
24. Writa 10 how •• ay youa,er alatara you bave. 
----------
%5 . Are 70\& curroDtly : 
1. sia,le, Dever .erried 
2. ..rried 
3. divorced 
4. 
5 . 
separated 
other (pIe ••• write io) 
26. How iaportan t ia it to your pareats that you ,et eood ,rad •• io schoo I ? 
1. Dot iaportant 
2. ao •• what iaportent 
3. quite iaportaat 
4. "er)" iaportaat 
21 . low i aporteat to your parents are your peraooal achi ...... at. (such a. 
aports, dance, or a"sic)? 
1. Dot iaportaat 
2. aa •• .,hat i_portant 
3. quite -iaportaat 
4. ...ry iaportaat 
28 . low would you des crib. the relatioDtihip your pareat. had. wlth •• ch 
other while )"0\& "'ere ,rowia, up? Were the,. (circl. a DU8ber aloa, the 
liDe) : 
AI.ost al"ays 
clos. aDd. 
10v1n, 
Mostly k1Dd 
with 
distance at 
ti ••• 
About half 
'dad. aad 
distant 
Mostly distant 
but with 
kiodDess 
AI.ost al".,.. 
distant and 
cool 
r ------------------Z--------3----------------4--------------------5--
6. Dot .pplicable (both parents Dot available) 
29 . Whea 70U. Co placea aad do thiaes with you.r fa.ily, do 70U. eaJoy it? 
1. never 
2. eo •• ti.es 
3. uaually 
4. alw.y. 
30. low etrict w •• the diecipline you received fro. your p.reate wbile 
.rowiae up? W •• it (circle a DUJlber aloD' tb. liae) : 
Dot atrict 
at all 
.oder.tel,. 
.trict 
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r----------------z---------------------3----------------.-------------5-
11. Do your' pareats bave aay rules about ",bo, whea, aad. how ottoa you can 
dOlt.? (circle 3 auabe!") 
no 
rules 
aodera to 
Iluaber or rules 
aClay 
rule. 
1----------------2--------------------3------------------4------------5-
-------------------------------------------------------------------------------i;~ti;;;-4:--r;;II;-i;I;ti;ii;--------------------
:::::::::--=:::::::::::::::::::=::::::::::::::::::::::==::::::==:::::::::: 
TO THE STUDEKT: for each or the stat •• ents bela" please circle the DUliber 
that .ost accurately describes your f .. ily aow. 
A1mos t Oace in So •• - Fro- Alaos t 
l!.s..!.tt ~ tta.. sueatly !.U!.!..u. 
1. raaily ••• bers are support-
tlve of each other durin, 
ditC1cult tins. 
2. In our ruily, it is •• sy 
tor everyone to express his/ 
her opinion. 
3. It i ••• sier to discuss 
prabl •• s with peoplo O\lt-
side th. t .. l1y than with 
atber reaily .e.bers . 
4. Eacb faaily •• aber bas 
lnput in •• Jar fa..aily 
decisions. 
5. Our fully ,athers to,ether 
in tb. SUe roo •. 
S. Children h.ve • say in their 
dhcipl1De. 
7. Our f .. ily d.o •• thln,. 
to,.tb.r. 
8. r •• lly ••• bers discu •• 
prab l ••• and fe.l ,ood about 
the lolutions. 
91. In o.r 1' •• 111', ••• r70D. '0 •• 
bll/ber O"'D "'.1' . 
2 
4 
4 
3 
3 
3 
3 
3 
3 
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Alaost ODce In Soae- rre- Alaost 
Never A!!!!.ili llB.ll SlW!lli ~ 
10. We shi ft housebold res pons-
ib it it ies tro. person to 
person . 
ll. Fuily a.abe..-s know each 
other's clos. friends . 
12 . It is hard to know wh3.t tb. 
rules are in our faaily . 
13 . F •• ily a •• bers consul t other 
t"at ly a.abers on th.ir 
d.cisions . 
14 . Fuily a •• bets say what 
th.,. waat . 
15 . We have difficulty tbiDkin, 
ot tUn,. to do as a taaUy. 4 
16. la sol.10, probl •• s, the 
children's su"esttoea .. e 
tollow.d . 2 4 
17 . Fa.lly a •• bers fe.l very 
clos. to each ather . 
lB . Discipline is tair in our 
fuily . 
19 . Fully a.abers teet closer 
to people outside tn. t;)'a 11y 
thaD to other faa l1 y 
.eabers . 
20. Our f.aily tries Dew ways ot 
d.aliD, wtth proble.s . 4 
21- r •• ily •• abers '0 .100, with 
what tb. r •• ily 
do. 
decides to 4 
22. In our fa.U" • ••• ryon. 
.hare. r •• poD.ibilities. 2 4 
5 
23. r_i1y .e.ber. lik. to spead 
their free ti •• with •• ch 
oth.r . Z 4 
24. It 1a ditticul t to ,et a 
rule ch.nc.d in our t .. Uy. 
25 . , .. ily ••• b.r • •• oid •• ch 
other at bo ••. Z 
4 
AI.ost Oaee in $0 •• - rra- At.ost 
I!!.!U. ."h i 1. l..i,g,!, ~ ~ 
ZS . Wb.ea pc-obI.as arise. we 
coapC'oai.,e . 
21 . We approve of each othe.:', 
friends . 
28 . F.aily a.abers are afra i d 
to say ",h:1t is aD their 
aind • • 
29 . r •• ily a.abers pair up 
rather than do thin,s .s 
• total f.ai1y . 
30. ralli ly ••• bers share 
interests aad bobbies 
wi ttl each other. 
31. We can express our teelin,s . 
3%. w. tend to worry about 
.aay thin,s. 
33. W. really do trust aad con-
tide 1n .ach other 
34 . We have the Salle prob 1 ••• 
ov.r aad o •• r . 
35 . Fasi 11 a.sbers feel loyal 
to the fa..ily . 
36. Aceoa" 1 ishia, ",be t "'e "'an t 
to do ,ee." difficul t tor 
37. W. are critical of each 
other . 
38. W. share slailar 'f.lues and 
beU.rs as a f •• ily. 
39. Thin,s ",ark out veIl tor us 
••• faal1y. 
40. r •• ily ••• ber. r •• pect ODe 
aDotbeC" . 
41. Tbere are •• DY cODtlicta io 
our (0..111'6 
42 . We are proud or our r •• l1y . 
3 
3 
3 
3 
3 
3 
3 
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-----------------------------------------------------------------------------------------------s;~ti~;;-s7--p;;;~t:t;;;-c;;;~~i~~ti;;-----------------
:::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::: 
Instruction : Cirelli! ODe response for each pareat on every question . 
1 ::I Stronel,. Disaet"ee (SD) 
2 ~oderately Dis.cree (MD) 
3 Neither A,ree Hor Disa,ree (H) 
4 Moderately A,ree (MA) 
5 ::z Stron,ly A,ree (SA) 
Mother 'ather 
sii---iiii---i---iiA--SA Sii--ii-D -i---iiA--SA 
1. I caD discuss .Y bel iet's 
with .y aother/tather 
without feelioe restraioed 
Or" •• barrassed. 1 
2. So.etl.es I have trouble 
believine evee-ythin, IIY 
a o ther/tather tells Ilea 
3. My aothertfathee- is 
alwl1Ys a (ood listenera 
4. I ... sOlletl.es afraid to 
.sk IIY lIother/father- tor 
what I waat. 
5. My aother/f.ther has 3-
teadenc)" to say th i n,s 
to lie wbicb would be 
better teft unsaid . 
s . My aothertfather can 
tell how I'a feelin( 
wi tbout 3.skiD,. 
7 . I •• very satisfied 
with how ay aotber/ 
t.tber sad t talk 
to,ethera 
Sa It I were in trouble. 
I could telJ a,. aother/ 
t.thet' . 
9a I opeat7 show .tf,stlon 
to ., aother/rather. 
10. Whea we at'e bevin, a 
probl.a. torten ,lve ay 
aotberl r.tber the J..i..l.!..n.l. 
tr·at.ent. 
4 
5 4 
4 
% 
4 
4 
Mother 
sii---iiii---ii---Hl---Sl 
11. l.a careful about what 
~ to .y aotller l 
rather . 
12 . When talkin, to .Y .otber/ 
fatber. I have a tendeDcy 
say thin,s that would be 
bett'r lett unsa i d . 
13 . Whea I ask questioDs, I 
'0 t hones t answers frail 
ay aother-Itatller . 
14. My aotbertratber tr i es 
to understand .Y point of 
view . 
15. There are topics I avoid 
discussin, with .Y .other/ 
h~~. 1 
16. I find it .asy to discuss 
proble •• with 8,. .other/ 
tntber . 
17 . It. is •• r7 ••• y for II. to 
express all ax true fef! t-
.1.n.J.l. to a,. lIotller/f3.tb.er . 
18 . My .other/father na,s ! 
bothers a. . Z 
19 . My aotber / fatbel" ~ 
:Ie wheD sbe/be is ana:ry 
with •• • 
20. I don't think I san tell 
IIY aotber/tather baw I 
really feel about soae 
thinc· . 2 
4 
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'athar 
sU--Hii---ii---iii--si 
4 
4 
4 
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---------------------------------------------------------------------------
----------------------------------------------------------------------------
TO THE STUDE:fT : Please cir"cle t.he n ... ber that best. descr"ibes how yo .. teel. 
L I teel that r •• perSOD ot 
worth , at least on an equ3.1 
basis with others. 
Z. I feel that I bave a au.ber 
at' ,ood qualities. 
3 . All in al l , I'. inclined to 
t'eel that I aa a failure . 
4. I aJI able to do thin,s as well 
as .ost other people. 
5 . I teel I do Qat have auch to be 
proud of . 
6 . I take a positive attitude toward 
.ys.lf . 
7. On the wbole, I ... satisf i ed with 
.ysel! . 
8 . I wisb I could bave aore respect 
for .yse11 . 
9 . ' I certainly teel useless at tiaos . 
10 . At tiaes I think I .a DO ,ood. at 
all. 
11. Do you belie..,. that .ost problelSs 
will solve the.selves if you Just 
doa ' t tool with thea ? 
12. Are you otteo bIa •• d tor- thin,s 
which Just areo ' t your- t3ult1 
13 . Do you t •• l that .ost ot the ti •• 
Stron,ly Stron,ly 
D is.cree D isafree Acree Acree 
4 
4 
1. t dO.SD' t pay to try hard becs", •• 
thin,s De.er turD out ri,bt aay"ay'? 
14. Do you t •• l thmt .oat ot the ti •• 
parents listen to wh3.t their 
chi Idren b3. ... to •• y1 
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Stroo,lT Stroo,ly 
~ Disllc ree AUtt ULu. 
15. When you ,et punish.ed does it 
usually seea it"' tor DO ,ood 
reasoa? 
16 . Most of the tta. do you f i od it 
hard to chaD,e II. friend IS (.iad) 
opinion? 
11. Do you r •• l that it i. aearly 
iapo.sible to chaace your 
parents' .lad about aaythinc? 
18. Do TOU teel that who. you do 
.o.ethia, ",rOD' there" s very 
little you caa do to •• lee it 
ri,ht? 
19. Do you believe that .ost kid. 
are borD ,ood at sport • . 
20. Do you f •• l that ODe of the best 
way. to bandle .oat prable •• 1. 
Just Dot to thioSc about the.? 
21. Do you feel that when • k i d your 
_,_ decides to hit you, tbsC"e ' s 
little you caa do to .top hia or 
her? 
22. a8"'8 you telt that ",hea people " are 
•• an to you it ",a. u.ually tor 
rea.OD at .ll? 
23 . Moat ot tho U .. , do you ro.l that 
you can chance wbat .lght happen 
to.orrow by what yo'l do today? 
24 . Do yo'l believe that whea bad th i n,s 
are ,oia. to happen they are J'Ist 
,oia, to bappen DO .at ter wbat yo'l 
do to try to .top thea? 
25. Moat ot tbo U •• do TOU t1ad 1t 
" •• 1 ••• to try to ,.t your own 
way at ho •• ? 
%6. Do 70U t •• l that whoa .O.OODO 70ur 
ow ..... w.at. to b. your .ao.y 
there' a little you ca .. do to chaa,. 
.attera? 
21. Do you "a"ally t •• l th.t you b ••• 
little to a.y about wbat you ,et 
to •• t .t bo •• ? 
2 
2 
2 4 
2 4 
4 
4 
4 
4 
4 
2 
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Stro.,ly Stro.,ly 
28. Do 10U f.el tbat wnea so •• oae 
doeso' t like you there i. nothing 
you caD do about it? 
29 . Do you usually reel it is al.os t 
u.e1e •• to try ia school because 
wast other children are just pla i n 
••• rter that you are ? 
30 . Are you the kind ot persoa who 
b.li •••• that plaDoia, ab.ead .akes 
thin,s turn out better? 
31. Most of the tta., do you teel that 
you b ••• little to •• 1' about what 
your- tuily decides to do? 
~ ~ Acree A.C.!.tt 
4 
4 
CASK STUDT • 1 
Tall aDd your ,ralldfather are out daia, ao •• l •• t alauts shoppia, for' 
Christ ••• in the typically crowded .tore.. Qrandp. doesD 't al"a"s h.". the 
axtra aoaey to '0 .bappia, like this, but b. h •• been doia, so •• si,a 
paiatiag at • local super.arkat to supple.eat hi. soci.l security check, 
which adequately pays tor hi. reGt aGc1 toode A. ,.ou both "ander the al.1 •• 
lookia. tor ' a ,itt tor your .0., who 1. Grandpa's ta .. orit. aDd oDl,. dau,hter. 
you aotice that he secretively slips. bottle ot expeaslve pertu.e into his 
o .. ercoate 
Ot all the thiacs which you could do iD this .1 tuat 10£1, writ. a paracraph 
explaiDiD, wbat yo" beliove 10 ri,bt to do. 
CASE STUDY • ~ 
Atter schoal 10U. are walkin, the alaost-deser-ted hall. to your locker when 
you hear an 8a,ry voice coaia, fe-o. Miss Johnson'. rooa. You look throucb 
the dOOrw3Y in tta. to self Lance . :l suspended student. point in, his tiDcer 
belli,ereatly aad threateniac Miss Johnsoo·. You hesitate at the door and 
see Lance push ttle teacher . 
ot all the thines which you could do i n this situation, write 3. parser.ph 
explaiaiac "'hat you believe is r ilbt to do. 
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-----------------------------------------------------------------
-------------------------------------------------------------------------
----------------------------------------------------------------------
--------------------------------------------------------------------------
------------------------------------------------------------------
Tbaak you (ot' Tour c:oopel"ation . Ple3se told your questionnaire, put it in 
the eavelope, aad seal it . 
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Appendix 2 . 
Teen Survey Follow- up 
TEEN SURVEY FOLLOW UP 
Please Print Clearly : 
Your Name 
School 
Teacher's Name 
( Please remove this pag e and give it to your teacher before 
b eg inning the survey ). 
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IlIlI SURVU rot toW UP 
to tHI STUDBIfT : Tou bave already co.plated a .urvey like this, but this ODe 
is aucb. shorter. Allain, your answers to the questions will be kept str"ictly 
cODfidenti.l. Please respond to every i t a. by circliac or M'ritia, 10 the 
.ost accurate respOQse. When you are done , please put 10ur questioDoaire io 
the eavelop. aad seal it . Thank you . 
-------------------------------------------------------------------
--------------------------------------------------------------------------
SICIIOll 1 : , .. ily a.latioos 
Al.ost Oace io Soae- Frs- AI.ost 
b.:w: A!!.l!.ili tiaes quently !l!!ll!. 
1- , .. 11y aaabers aroe 
supportive ot each 
other durio, difficult 
tt •• s. 4 
2. ID our faat 17, it is 
••• Y tor .verYODe to 
expresa his/bel'" OpiDiou . 2 
3. It is ••• ier to discuss 
probl.as with people out-
aid. the f.aily thaD with 
other f .. l1y a.abers . 
4. Bach t.aily .eaber b.s 
input in .aJor faaily 
clecisioas. 3 4 
5. Our f .. ily ,.thers to-
,etber io tbe s •• e rooa . 4 
8. Cbi Idreo b ••• a say io 
their discipline . 3 
7. Our f •• ily does thiD,s 
to,ether. 
8. f_ily .e.bers di.cuas 
proble •• and feel ,ood 
about the aolutiolla. % 3 4 
9. Illi our t •• U,., •• eryone 
,oe. bia/ber own wa,. _ % 
10 . W. abltt boua.bold re.poa-
aibilitie. tro. peraoa to 
peraon . 4 
Y5 
At .oat Once 1n So.e- Fro- A laos t 
Never Awhile ~ ~ Always 
11- r.aily a •• bers know each 
other's close friends . 
12 . It i_ herod to know what 
n. rules are ia our 
faaily . 
13. F •• ily aeabers CODsu.l t 
other fa-ily a.abers on 
their decisions . 
14 . r •• ily aeabers say "bat 
they want . 4 
15. Wa have ditficul ty thiak-
in, of thin,s to do a- a 
faaily. 4 
16. 10 salvia, pC"'oblells, the 
children's .u"e.tions are 
followed. 4 
17. f.all,. a.sbers teel very 
clo.e to each other . 
18 . Discipline 1_ fair 1n our 
faaily. 
19 . r •• ily sOlibers teel clos~r 
to people outside the f.a ily 
than to other f.aily 
a.abers . 
20. Our r •• i ly tries new ways 
of dealin, with prabl •• , . 
21- r •• il,. ae.bers '0 aloDe 
with what the f.llily 
decides to do. 4 
22. In our r •• ily, everYODe 
.bare. respoDsibili tie •. 
23. r •• ily lI.abers 11ke to 
.pend their tree tlae 
with each other. 4 
24. It 10 dlttieult to (et 
. rule chanced in our 
f •• ily. 2 
25. r .. Uy ••• bers avoid •• ch 
otb.r . 
26 . Whea probleas arise, 
we coaproaise . 
2:7 . We approve of each other's 
frieads . 
28. Faai ly aeabers are afraid 
to 5ny what is on their 
aiads . 
::9 . '.aily aeabers pair up 
rather thaD do thin,s 
• total fa.Uy. 
30 . Faai ly aeabers share 
interests and bobbies with 
each other. 
31. We caD express our 
feel ia,s. 
32 . We tead to worry about 
aan)" thin,s . 
33. We really do trust and 
confide ia each other . 
34 . We have the saae prahl.as 
011er and over . 
35 . Faaily aeabers teel loyal 
to the faaily . 
Alao, t Ouce in 
~ A!!hili. 
36. Accoaplishin' wbat we ."an t 
to do seeas difficult tar 
us. 
31. We are crit i cal o( each 
other . 
38. W. share siaUar values 
and beliers :as a f3.al1y . 
39 . Thin,s work out v.ll tor 
u •••• (.aily. 
40. ' •• 11,. ••• bers r.spect ODe 
another. 
41. Th .... ar ••• 01 coa(licts 
in our r.au,. . 
42. w. are proud or our 
,..111· 
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Soa.- rre- Alao, t 
tiaes ~ ~
4 
----------------------------------------------------------------------------
------------------------------------------------------------------------
SECTION:!: Pareat-teea Co •• un1eatioQ 
--------------------------------------------------------------------------
-----------------------------------------------------------------------------
t!'lSTRtJ'CTIO:t : Circle one respODse tor each parent on every questioD. . 
1. I caa discuss my bel iets 
vith aT aother/t'o.thec-
without feeling restrained 
or •• barra.sed . 
So.etiaes I bave trouble 
believing .ver-ytbin, .y 
.other/ratber tells ae. 
3. My .otber/ratber is 
al"ays a (90d listener . 
4. I a. so.etilles afraid 
to ask .y .other/father 
tor "bat I ".nt . 
~. My .other/rather has a 
tendency to say thin,s 
to •• whicb would be bet ter 
lert un.!lsld. 1 
6 . My .other/father ~ 
hov It. feeling without 
•• kin, . 
7. I •• very satisfied with. 
how 8y .other/!ather and 
I talk to,.th.r. 
8. It I weI"'. ia troubl., 
squId tIll .y .other/ 
rather. 
9. I opealy .how affection 
to ., .otber/C.ther. 
:: Stronely Disacree (SO) 
:: Moderately Dis3cree (MD) 
:: Neither Acree or Dis.,ree eN) 
:: Moderately Acre. (MA) 
• St •• a,ly A,.o. (SA) 
Mother r.ther 
2 5 
4 
5 
4 
4 
4 
4 
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10. Whea we are h3.Y LOC a 
problem . I often ,ive 
.,. mother/hther the 
silent treatllent. 
11. I 38 careful about what 
1.....!.!.I. to .Y .other / 
father . 
12. Wheo talkiD' to ay 
.other/father, I have 
a tendeacy to say thiDe' 
tbat would be be tt er 
ll!ft unsaid. 
13 . Wheo I ask qt1estioDs. 
I ,et honest answers 
from .y aother,/fath.er . 
14. MY' aother/father tries 
to upder?tand .1 point at 
.,ie'" 
15. There are topics! -avoid 
disc::ussia, wl tn .Y sother/ 
father' . 
16. I fiad it easy to discuss 
prabl.as with ay mother l 
lather . 
17. It i s very easy for ae 
to express .11 ax true 
ill1..!.n...C.! to .1' .otherl 
tat~er. 
18 . My .other/father !!.!llL 
bothers ae . 
19. My .other/ rather \ "5U 1 t s 
a. wheD she/he is aner y 
with •• • 
20. I don't think I can tell 
a,. .other/fatber how I 
re.lly feel ebout so •• 
tIliD,' • 
98 
Mother r.ther-
4 
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---------------------------------------------------------------------------
-----------------------------------------------------------------------------
SECTION 3: Personal feelia,s 
---------------------------------------------------------------------------
-----------------------------------------------------------------------------
I!lSTRUCTIOlfS: Please circle the Dumbe r th3t best describes how you feel. 
S t ron,ly Stron,ly 
Di sagree Disagree Agree Agree 
I. I re.1 th3t It. a perSOD or 
"orth" at least 00. a equa l 
basis vitb others . 4 
2. I feel tbat I ba.e a aumber 
ot ,ood qual i t i es . Z 
3 . All ia all, I". inclined to 
teel tbat I •• a failure . 2 4 
4. I .. ab 1. to do tbla,s as .ell 
as aost other people . 2 4 
5 . I feel I do aot have mucb to 
be proud of. 2 4 
6 . I take a positive att i t ude 
toward mysalf . 4 
7 . o. the "bole, I .. ut l . ned 
" i th ayselt. 2 3 4 
8 . t wisb I could bave ao r e 
respec t ror ays81! . 2 
9. I certaialy reel uselass a t 
tiaes . 2 3 4 
10 . At ttaes I tblDk I a. DO .ood 
at al l. 2 3 4 
11. Do you bell ••• tbat aost pro-
bl.as will solve theaselves it 
you Jus t wal t loa, aaouch? 2 3 4 
1~ 6 Are you ottea blaa.d for thl.,. 
wbich Just aren" t you r f3Ul t? 2 3 4 
13. Do you f •• l that .ost or th. ti.e 
it doesn't pay to try bard be-
caus. thin,_ Dever turD out 
ri,ht ~a7"47! 2 
14 . Do you teel that .ost ot tbe 
ti •• parents listen to ",bat 
their children have to say? 
15 . Wbea you cet punished does it 
usually see. it's tor DO ,ood 
reaSOD at all? 
16 . Most ot the tin do you nod It 
hard to chaa,e • friend "s (.iad) 
opiaion? 
1 T . Do you t •• l that it is Dearly 
i.po.sible to chaac. your 
pareats' .lad about anytb.iac? 
18. Do you teel that wbea you do 
so •• tbia, wron, there I oS very 
little you caD do to .ake it 
rl,ht? 
19 . Do you believe that .ost kids 
are ,ood .t .porta? 
20. Do you f •• l that oae ot the 
best ways to handle .o.t pra-
hl •• s i. Just Dot to think 
about thea? 
21. Do you f.el that whea a k i d 
your .,e decides to hit you. 
tbere's little you can do to 
stop hi. 01" h.r? 
Z2. Hava ,.ou felt that when people 
were •• an to you it was usually 
tor no reason at .ll? 
23. Most of the tiae, do you teel 
tbat you can cban,e what .l,ht 
bappaa to.orrow by what you 
do today? 
24. Do :rou bel i.v. that wbeD bad 
thia,. are ,oia, to happeD they 
ara Just .oia, to happeD DO 
•• tter .bat you do to try to 
.top tb •• ? 
25. Mo.t ot the tia. do you fiDd it 
u •• l ••• to try to let your own 
way at boae? 
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StroDlly StroD,ly 
~ Dis·cree A(ree !&...t.tt 
2 
2 4 
1 . z 4 
2 
4 
4 
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Stroacly Stroaely 
~ Dts3cr~e !I.1:.tt ~ 
:!s. Do you feel that .,bea soaeone 
your OWD a,e wants to be your 
ene.y tber~' s little you caD do 
to chance .a.t te£"'s? 2 4 
Z1 . Do you usually feel that you bave 
little to say 3bout what you ,e' 
to eat at hoae? 4 
28 . Do rou te,,1 tbot when .o.eoae 
doesD't like you there is 
Dothia, you caD do about it? 4 
29. Do you usually reel it is al.ost 
useless to try in sebool because 
.ost otber children are Just 
pl3in s.arter than you are? 2 4 
30 . . o\£"'e you. the kind ot perSOD who 
belie.es that plaoDiD, ahe3.d .akes 
tbiD,' turD out better? 2 4 
31. Most ot tho ti •• , do you t •• l 
that you b ••• little to .ay 
about wh3t your f3.11y d.ecldes 
to do? 2 4 
SECTtOK 4: Sex Educat ioD , Attitudes. and Bebavior 
----------------------------------------------------------------------
----------------------------------------------------------------------------
1. Kow .ueh 0 t wh. t you ~ ab o u t sex eoaes tro. your aoa or <13d1 
DO ialoraatioD 
lro. paren ts 
bait troa parent., 
bait other sources 
at.ost .tl 
fro a parents 
1------------------z---------------j--------------4--------------------5 
2. Do your pareats talk with you DOW about their .exu.t .,lu8' .nd bell,rs? 
parent. never 
talk about 
• exual •• lu8. 
pareat. oce •• loD.llx 
talk about 
..xual .,alu •• 
p.r.at. ill.!.n. 
talk about 
•• xua1 •• lu •• 
1------------------2---------------j--------------4---------------------5 
3. What is your attitude about teenaeers havin, tull sexual relatinas 
(se:reual intereourse) betore aerrie,e? Do you think it is: 
3 . 
4 . 
5 . 
Always wroae 
Usually wrong 
Neither ri,ht nor "roae 
UsuallY all d(ht 
Always all richt 
4 . Rave you refr:J.iaed (r-o. havin, full se:reual r-elations (sexual 
i.atercour-se)? 
1. Yes, I hOlve always retr-ained 
2. No, I Ilave had sexual relations 
5 . 10,", h3ve the ideas tau,ht in tnis C101SS arrected your decisions about 
sexual retations (sexual intercourse) betore a.rria,e? 
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1. have never had sexual intercourse and 
this class has aade .e aore certain 
that I won't until atter aarria,e . 
2. used to have sexual relatioos, but this 
clsss has helped •• chaa, •• y behavior 
to Dot b.avia, sexual ioter-course. 
3. a. still havio, sexu:1l relations, but 
because ot this class I .. think in, 
seriously :sbout .toppinC · . 
4. I ... still bavia, sexual relatioDs aDd 
have 00 plans to cllan,e. 
5. .. •• rried. 
6. Bow have your parents discussed aDd shared their sexual values aDd 
beliets? (.ark all that apply) : 
_ by pointin, out th.o responsibleness ot dirterent behaviors 
.hown iD t.Vq .ovies , or dailY lite. 
_ by havine ae i. .aeine what t would do in aor-al situ3.tions. 
(situatioQs wher-e you can choose to rollow a responsible, richt 
course at aetion or not). 
_ by co •• eatin, aD: the quality at lite I caD live wheD raced with 
.akia, responsible choices. 
_ by the ",ay they behave aDd treat others, 
their .exual values and belief's. 
_ by li.tine rules at how I •• to behave. 
_ I do Dot know what the, believe about .ex . 
sense so •• thine .bout 
103 
CASI STUDT' 1 
Ted. a t",iead of yours, 1s try-iD, to sell his car aad has told you that 
it TaU can (tad. buye r , he " i ll ,iva you '100 . 00 . Your cous i a tells you ot 
bis fr i ead, Cheryl, who i . lookia, tor You brio, Cheryl to tlee the 
c a r, aDd sbe decides to buy. She .ust let cl •• raace fro. her pareats, aad 
it will b. two days betore the car vIII act ually be purchased. 
ted is excited aDd cODer.tulat •• you . tater, at school. you overhear 
ted tellia, another boy that b. i. aure ,lad Cheryl dida' t fi,ure ou t that 
the trans.iss i oD 00 the car De.ds •• Jar repairs . 
Of all the thin,s which you could do in this situatioD, write a 
parser.ph explaiaia, what you bali ••• i. ri,bt to do. 
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CASE STUD Y • 2 
As you caa. boa. aD Friday nicht, you hear your parents arcuinc with 
lelly, your youaCer brother who otten cets you in trouble with. his Jokes aad 
pC'3nks. Your p3rents are accusing hi. ot takin, $50.00 out at your aother's 
purse and gelly is deDyie, it. Neither your pareats Qor lelly suspect that 
it was you that: took the 80ney .",i thotlt asking to buy so •• Dew paots aad 
tickets to the rock coacet"t . 
Of 311 the thiags which you could do io this situation, write II 
paragraph explainiog what you believe is ri,bt to do. 
Thank you tor ,.our cooperatioa.. Pl •••• put it 10 the enyelope aDd ••• 1 it. 
